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1

Executive Summary
Their Past Your Future (TPYF) was a major, lottery-funded education
programme that began in 2004. The first phase of the programme (2004-2006)
was focussed around the 60th anniversary of events leading up to the end of
the Second World War in 2005 and particularly explored the themes of
Remembrance and Commemoration, citizenship and history, and the impact of
this conflict on people and places across the UK. TPYF1 was part of major
commemorative programme, Veterans Reunited, which in total engaged with
c11m people throughout the UK, including veterans, individuals and
community groups. TPYF1 involved over half a million young people, of whom
544 went on immersive learning trips to 28 countries across the world.

1.1

TPYF2 programme and aims
The second phase of the programme, Their Past Your Future 2 (TPYF2), which
ran from January 2007 to March 2010:
Had an extended historical remit which aimed to explore 20th century conflict
as a whole, and themes related to it such as personal and national identity
remembrance, commemoration, global impact of twentieth century conflict,
citizenship, commonwealth, conflict resolution, reconstruction, reconciliation,
asylum/refugees, peacekeeping and human rights.
Focussed on immersive learning for both young people and educators,
through engagement with Imperial War Museum collections and staff (and
those of other cultural sites), overseas visits, visits to historical sites, peer-topeer exchange, and interaction with veterans and eyewitnesses of conflict.
Aimed to investigate ways of embedding elements of the work undertaken by
TPYF into the wider educational and interpretive work of the Imperial War
Museum.
Two distinct programmes made up TPYF2:
The Immersive Learning Programme
Overseas trips for young people, which aimed to immerse them in the places,
people and objects they are learning about and which were facilitated by
TPYF2 education staff, IWM historians, Radiowaves staff and educators from
the young people’s own organisations.
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The programme used Radiowaves, an online social networking tool which
uses video, photography, podcasts, sms and photography and blogging to
help young people engage in an interactive way with the subjects they are
learning about and present these on an online site where they can be shared
with others.
InSite Educator CPD Programme
InSite was a continuing professional development (cpd) programme for
educators, which comprised of 4 trips between 2007 and 2009, involving 48
educators and 48 institutions.
This report is an evaluation of The Immersive Learning Programme and is
based on analysis of evidence from three of the six trips, undertaken by Ladies
College Guernsey to France / Canada; by Boswells College, Essex to Japan and
by Godalming College, Surrey to Thailand and Australia.
A companion report, “Like Going From Black and White to Colour”, reports on
the InSite programme.

1.2

The Immersive Learning Programme
Aims for young people
The Immersive Learning Programme for young people aimed to:
•

Address issues of national identity and the impact of conflict on
individual nation’s histories

•

Explore conflicts that took place in these destinations and experiences
of people from these countries who took part in the conflicts

•

Give young people direct experience of other cultures and alternative
narratives of history

•

Enable young people to gain knowledge in a different way, through
immersive and experiential learning

•

Help young people to reflect on themselves, their individual identities
and their place in the world, past, present and future.

There were a further 19 specific learning objectives1 for the programme,
grouped, according to MLA’s learning and societal outcomes, into knowledge
and understanding, skills, attitudes, values and feelings, creativity, inspiration
and enjoyment and behaviour and progression.

1

A detailed list is appended.
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Learning approach
The Immersive Learning Programme involved young people in a deeply
immersive experiential learning programme, which enhanced what is possible
in a classroom, formal learning or museum context through direct
engagement with:
•

People: engagement with veterans and eyewitnesses in the UK and
overseas; staff of historic sites overseas and residents; educators;
peers; IWM education and curatorial staff and Radiowaves staff.

•

Places: Imperial War Museum; museums, historic sites and social and
leisure environments in France, Canada, Thailand, Australia and
Japan.

•

Objects: from IWM collections and in museums and historic sites
visited.

A new component of the learning approach for this programme was the use of
Radiowaves, a safe online social networking site for schools and youth
organisations2. Radiowaves involved young people recording their
experiences in real time, via personal blogs and by making videos and
podcasts to post on the site. The purpose of Radiowaves was to enhance the
site activities and engagement on the visits, to explore the use of social
networking and multimedia technology as an effective learning tool, to
provide a more lasting record of the visits and to increase direct and indirect
beneficiaries of the programme.
The evaluation
The evaluation was asked to answer the questions:
Why does the combination of elements of the Immersive Learning
Programme produce the impact that it does?
How can the work undertaken by the Immersive Learning Programme be
embedded into the wider educational and interpretive work of the Imperial
War Museum?
To answer these, the consultants analysed extensive media placed on the
Radiowaves site and undertook additional qualitative research with students,
teachers, IWM historians and Radiowaves staff.
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1.3

Participation3
Between January 2007 and August 2009, 6 overseas trips have taken place as
part of The Immersive Learning Programme:
October 2007: France / Canada, Ladies College Guernsey,
November 2007: France / Belgium, Bleanau Gwent Youth Service
April 2008: Thailand / Australia, Godalming College, Surrey
August 2008: Japan, Boswells College, Essex
November 2008: France / Belgium, Away to Remember: 24 schools from
across England, Wales and Scotland
August 2009: Germany, 10 schools, York Independent State Schools
Partnership
A total of 163 people participated in these trips:
143 young people
20 school / youth organisation educators
40 schools / young people’s organisations
Wider beneficiaries through Radiowaves
A key aim of using Radiowaves was to increase the direct and indirect
beneficiaries of the programme. The TPYF Radiowaves site
www.radiowaves.co.uk/n/TPYF is an online area on which young people
posted their experiences for others to share.
Between September 2007 and December 2009, the TPYF Radiowaves site
hosted:
6 TPYF media stations (containing videos, blogs, images and podcasts)
168 reporters
182 individual media stories including videos and photographs
1938 blogs and photographs.
A total of 27,056 visits were made to the site and 2652 comments4 were left in
response to content posted by participants. Radiowaves suggest that in just
one month, the TPYF station received a quarter of all the traffic normally seen
across all 1000 Radiowaves stations.

3

A detailed list of organisations and participants for each trip is appended
This figure was calculated by adding the total unique visitors for each month – there may be
some overlap
4
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1.4

Young people gained subject knowledge and were able to apply this to
contemporary society
Diversity of experience and the impact of war
Young people gained a deeper understanding of the variety and diversity of
people’s experiences of war and of the impact on their lives primarily through
the opportunity to discuss the effects of war with those who lived through it.
…There are no generalizations. The same event is different for every person
that experienced it Student, Thailand/Australia
Remembrance and commemoration
An understanding of and empathy for Remembrance and Commemoration is
one of the strongest outcomes of TPYF2. Having first-hand experience of
remembrance ceremonies and commemorative sites has given students both a
deeper insight into the role it plays in society and for many, a desire to take
part more actively in the future.
The trip has shown me that to some people remembrance is a real thing and that
it still affects people today. While I have always felt that Remembrance is really
important, this trip has made me realise just how relevant it still is. Student,
France/Belgium

Reconciliation
The importance of meeting veterans in person was essential to some students
developing increased awareness of how some veterans were able to achieve
reconciliation.
I did actually speak to a survivor there who was a tail gunner on like a Lancaster
Bomber and he had this meeting with German fighter pilots and that really
shocked me, because you know, he possibly killed many of his friends or
whatever, but as they said, all they did was just have a beer and talk about flying.
I’m surprised people can do that after killing each other and then just meet up
again for a beer Student, Japan
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1.5

Personal development for young people
The Immersive Learning Programme achieved some significant personal
development outcomes for the young people involved.
Developing social, inter-personal and expressive skills
Interacting and debating with such a wide range of people including veterans
and eyewitnesses, residents of other countries, IWM and TPYF staff and peers,
along with use of the Radiowaves technology developed young people’s social,
inter-personal and expressive skills.
Not only did you have to go up to random people, although as I say the props
helped, there also were presentations and those were good and … it did help
public speaking Student, Thailand/Australia
A greater sense of purpose, more focused ambition and increased aspirations
Having the chance to learn about history in a more immersive and challenging
way and experiencing places and cultures so different from their normal
milieu resulted in a greater motivation to learn about the past and its
relevance to the present and the future, more focused employment aspirations
and a desire to see more of the world.
I was interested in history before but I’ve had the decision that I want to go
to university and study history then go on to be a history teacher, and I’m
really interested in doing a program run by the Japanese government where
you go out there and teach English for two years, which I think would be
benefiting if I wanted to be a teacher but it would also be an opportunity for
me to go back out to Japan and experience everything again Student, Japan
It’s made me want to travel though. It’s really made me want to sort of
explore Student, Japan
Becoming more action-oriented
Being placed outside their comfort-zone and having to take risks resulted in
some young people becoming more action-oriented in their behaviour.
Thinking on the spot as well, I can do that as well, whereas I was just an erm
person before that Student, Japan
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With a wider view of the world…
The depth of insight gained into different historical and cultural contexts had a
profound effect on some young people, helping them to take a wider and
more tolerant view of other cultures.
You should just be more open minded, because different cultures they might
not see eye to eye with what you see Student, Japan
Re-conceptualising themselves as more self-aware, confident and rounded
These personal development outcomes have resulted in a number of the
young people changing their ‘self-concept’ (what one believes one ‘is’). The
changes included greater self-confidence, having a stronger sense of self and
feeling they are more rounded individuals.
I think it has certainly made me a more confident and open person than I
was because from a practical side it was the furthest I had been away from
my family for the longest period of time so that was a growing up thing and
I also think it threw you in at the deep end with people that you didn’t really
know beforehand Student, Thailand/Australia

1.6

Societal outcomes
Evidence from the Immersive Learning Programme confirms the theory the
range of contexts that young people experience, particularly in an immersive
way, can have a significant effect. This impact is felt in both immediate
contexts such as with peer groups but also in wider, community relationships.
Specific societal level impacts included:
Development of relationships with wider peer groups
It sort of joined lots of groups of friends who had never really spoken before,
so that was quite nice, I quite enjoyed that. Student, Japan
Increased understanding of and empathy for veterans and older people
Engagement with veterans was one of the strongest causal factors for the
outcomes of the trip. Hearing veterans’ stories directly from their own mouths
resulted in increased awareness of, interest in and respect for veterans and
older people more generally.
We could connect with them quite easily and so I think that has affected all
of us with how we look at older generations and what we can learn from
them Student, Thailand/Australia
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Heightened awareness of and participation in commemoration and
remembrance
A sense of pride and respect for those who lived through conflict aroused
deeply emotional and spiritual responses from some young people, which led
to a greater awareness of the importance of commemoration and
remembrance and more pro-active participation and what one young person
described as ‘memorial fetishism’, due to greater knowledge of their origins
and purpose.
I visited the cenotaph on the 11 November, which was good. I’d always
contemplated going, but never actually went, and probably wouldn’t have
done but I thought I’ve got to go this year because of what I’ve seen in the
museums and in Japan Student, Japan
Wider networks of ‘significant others’ for young people
Exposure to and the development of relationships with IWM staff had a
significant impact on the participants. IWM staff, both TPYF education staff
and historians play a valuable role in that they are perceived as independent
experts, but who from the young people’s point of view are felt to occupy
neutral territory beyond the frameworks imposed by either parents or
educators. In this they become what might be called ‘significant others’5 in
that they exert a strong influence on in the individual’s self-evaluation and act
as an arbiter of social mores and norms.
I think they [TPYF and IWM staff] made it seem a bit less like just a school
trip and a bit more like a really unique learning experience, and also the
fact that they were professional historians made it seem like we had to use
them a lot more and I found myself asking a lot of questions of them,
whenever we went to places I would ask them to go through stuff, whereas
if it was just the teachers I suppose your teachers only really know what
they teach very well Student, Japan
Greater empathy for immigrants to the UK
Being an ‘immigrant’, albeit temporarily to countries so culturally, politically
and socially different to the United Kingdom resulted, for some young people,
in greater empathy for the experiences of immigrants to the UK.
It made me appreciate how hard it must be, us being completely different,
like how people from China or Japan living here, especially the Chinese
students who come to live in England, how hard it must be for them to
adapt, because of how hard it was for us to adapt, it made me appreciate
5

Sullivan, Harry. 1953, The Interpersonal Theory of Psychiatry. , USA: W.W. Norton & Company,
Inc.
MORRIS HARGREAVES McINTYRE

18/3/10

11 of 97

You Can’t Ask a Textbook a Question: Evaluation of TPYF2 Immersive Learning Programme

how hard it must be to come and live over in a completely different world for
them Student, Japan
Exploration of issues surrounding national identity
Through comparison with national identity in different cultures, many students
considered what it means to be ‘British’. Pride in being British was the
outcome of this for some, but others found it more difficult to comprehend
having seen the destruction caused by conflict and how other cultures
represent their national identity. For these, the outcome was more likely to be
confusion about their identity.
Before I would have said I was British and that’s that and if anything it has
confused me more because I have thought about it more and I’ve just looked
at different angles Student, Thailand/Australia
Sense of global citizenship
A stronger outcome for young people than consideration of their own national
identity was increased awareness of the interconnectedness between
countries and therefore a stronger perception of being a global citizen. The
importance of being immersed in different cultures gave some students a
better understanding that the concept and practice of citizenship differs across
the world.
They take it seriously, and you’ve learnt not to do that now, you’ve learnt to
think oh right, that’s their way of life, you know, this is ours Student, Japan

1.7

Young people as learners
The Immersive Learning Programme was as much about the process of
learning as the actual knowledge to be gained. The programme was designed
as experiential learning programme and strongly achieved the intended
outcomes of introducing young people to more social, informal and personal
ways of learning; helping them become more aware of their own learning and
developing specific skills around use of digital equipment and online media.
In additional there was significant evidence of the programme increasing
young people’s motivation for learning, their educational aspirations and their
academic achievement.
Learning in social, informal and personal ways
The programme helped young people learn in more social and informal ways
through engagement with people, with places and with a wider range of
learning resources. Much of the informal learning took place through
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dialogue with other people in different places and acceptance that there are
many differing perspectives.
The opportunity to talk to a lot of people and you come across different point
of views Student, Thailand/Australia
The opportunities for discussion and debate throughout the programme,
which young people found rewarding but challenging, were significant in
helping young people conceptualise their learning and in embedding it. The
TPYF education team and IWM historians played a crucial role in this process,
particularly helping young people consider and interpret multiple
perspectives.
It helped me to realise that there are so many different sides to every story,
so many different aspects in which you can look at history that it made me
not jump to conclusions so quickly about everything but to try and look at
different views Student, Thailand/Australia
Learning skills: critical thinking and journalistic
A major outcome of the programme was the development of critical thinking
skills in many young people. Key contributing factors were the risks young
people had to undertake in approaching strangers to interview for
Radiowaves; visiting challenging historic sites, awareness of multiple
perspectives and experiencing partial or biased interpretation.
It’s a lot easier to criticize and analyse our own original views and opinions,
which we had when we first went out ... our opinions have changed Student,
Japan

Radiowaves positioned young people in the role of ‘reporter’, which mean
they learned skills related to journalism including critical appraisal, narrative
construction and storytelling as well as more functional speaking and listening
skills. Using Radiowaves also ensured that young people learned to use video
equipment and to create on-line resources including videos, blogs and
podcasts.
It was helpful because it made you think about what you were seeing, in the
journalistic sense, you had to condense what you were seeing into things
that you could then say into the camera, which did help us I think to sort of
digest and weed out what we thought were the important bits Student,
Thailand/Australia
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Increased motivation for, deeper involvement in and self-direction of learning
There was a notable Impact on the learning motivations and behaviour of
some students who described themselves become more involved, more selfdirected and more motivated.
I used to a person who just sat at the back of the class, write down what was
on the board, but now I can really get more involved with things Student, Japan
Academic achievement and educational aspirations
Some young people and their educators are certain that the knowledge gained
and the learning experience contributed to better exam results than would
have been attained otherwise.
People have been remarking on it across the last academic year, because
several of them really blossomed. I mean I don’t think it’s any accident how
well several of them did in their exams, including not only the ones who
would have done well anyway but the sort of rank just below that who were
given a real boost of confidence and really flourished Educator, Godalming
College

The Immersive Learning Programme had a clear impact on the educational
and employment aspirations of some students,
I definitely came back and thought I definitely want to go into law because I
knew I could do it. I knew that I could take both sides, because I’d done it in
Japan and took both sides of the argument Student, Japan

1.8

Outcomes For Educational institutions
The 143 young people and 20 educators who took part in the Immersive
Learning Programme represented 40 schools and youth organisations
throughout England, Scotland and Wales.6 Their experiences impacted on
their educational institutions by helping embed the Learning Outside the
Classroom agenda, inspiring more creative and multi-media teaching
methods, encouraging use of wider resources, developing the skills of
educators and contributing to curricula outcomes.
We came at it with a real understanding that things need to be moved
forward, and that we need to offer a lot more extra-curricular activities
Educator, Boswells School

6

A list of beneficiary schools is appended.
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I used to work at a boarding school before I worked here, and we did quite a
lot of inset on risk assessments for trips outside the classroom and they’d
normally sort of leave you with the feeling of ‘I don’t want to take anyone
anywhere!’ but I think actually how you can plan and how you can do
contingency planning Educator, France/Canada
Teachers were inspired to broaden their methods, focusing on personal
stories, using more multi-media and oral methods and less written word.
I think that it partly comes from the trip, and partly from awareness in
change in practice that actually not everything in history needs to be
assessed by an essay. Educator, France/Canada
I think picking the oral history up from the radio, TPYF has given us the
confidence, or the logic or the reasoning to teach history in that way. So
we’ve changed very much on the delivery of topics and how we do things
Educator, Boswells School

Contribution to curricula
The Immersive Learning Programme has contributed to curriculum outcomes
in the GCE A Level “stretch and challenge” requirements; to the history
curriculum through inspiring pupil’s imagination and curiosity and through
helping students make connections to national identity and diversity issues for
A Level Citizenship. Equally powerful though, are the contributions made to
the generic, transferable learning skills which the Qualifications and
Curriculum Authority defines as essential to success in learning, life and
work.7 These require young people to become independent enquirers, creative
thinkers, reflective learners, team workers, self-managers and effective
participants. Contribution is also made to the required Functional Skills
framework outcomes for English and ICT through the journalistic, spoken
word and digital skills elements of the experience.

1.9

How TPYF produced these effects - the experiential learning process.
The programme was purposefully designed as an experiential learning
programme, which immerses young people deeply in the places, people and
objects they are learning about. This means that young people are placed in
an environment, which is radically different from their usual learning
environment. This makes it fundamentally different to classroom-based
learning, which by contrast is more formal, abstract, reproductive, didactic,
and uni-directional. The programme was successful, not just because the

7

http://curriculum.qcda.gov.uk/key-stages-3-and-4/skills
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young people are immersed in concrete experience, but by the overall
approach adopted which:
•

Provided scaffolding: while prioritizing self-directed learning, the
programme design, Radiowaves technology and staff interaction
effectively provided ‘scaffolding’ in the form of a broad framework
and outline direction but which allowed the participants to take
ownership of the process.

•

Promoted agency and self-direction, encouraging learning through
discovery and self-initiated encounters.

•

Provided challenge and encouraged risk-taking: by placing students
outside their habitual comfort-zone, the programme encouraged
young people to take risks such as interviewing people about sensitive
subjects, in unfamiliar situations, with language barriers or having to
work in teams.

•

Enabled learning through people, places and objects, which is clearly
more social, informal and creative than classroom based learning, is
multi-sensory and uses multiple media and s social networking tools,
which are familiar and accessible to young people.

•

Prioritised learning through collaborative, group activities, which
endorses the theory of learning as a shared and distributed
endeavour.

•

Actively involved the participants in the creation of meaning rather
than positioning them as passive consumers, through requiring them
to construct their narratives and author their own stories.

•

Worked as a conceptualizing lens, both narratively and technically by
encouraging young people to position themselves in the role of
journalist or documentary-maker.
There was no opportunity for you to think about anything and write it down
and contemplate it, you had to do it there and then and I think that’s
something that we all needed, like we all needed training and really needed
to be able to do something and not have to talk to teachers and ask them
questions, you needed to think about it yourself, but a lot of us are like that
now, willing to work for ourselves Student, Japan
I was taken out of my comfort zone. I am probably more of an individual
player rather than a team player and so that certainly took me out of my
comfort zone Student, Thailand/Australia
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The whole experience was much more than you could ever learn in a
classroom. I mean the fact that I could actually see with my own eyes, you
would normally see it out of a textbook or over a video camera but you
wouldn’t even be able to hold a picture in your hand and the fact that I
could take my own personal pictures with a camera and my own brain as
well. You know even today I can still close my eyes and remember things.
The fact that we were able to talk to people out there. It is a massive
difference and I would even compare it to watching a football match on the
TV and then being at a football match. It is so much better when you are
there live Student, Japan

1.10

The role of specific learning resources
People
Engaging with people, particularly veterans and eyewitnesses was key,
helping young people connect emotionally and personally with what they
were learning about. TPYF educators and IWM historians occupied an
important independent space between young people’s formal education and
their self-directed learning. Peer-to-peer learning was also strong,
particularly between young people studying different subjects.
On an emotional level, it impacted. They actually met individuals that were
involved in the stories that we were looking at, I mean meeting the 3
veterans before we went and meeting a survivor from the bombings really
enabled them to emotionally connect which no amount of textbook or DVD
would have done Educator, Boswells School
You had an awful lot of peer teaching going on which was a really
interesting, because the ones that weren’t historians were often asking the
historians to explain to things to them, so what you got on a personal level
a lot more confidence from the historians, but also we had 5 students doing
psychology and there was quite a lot of the disciplines, when we were
discussing the A bomb for example, a lot of the historians didn’t know how
nuclear fission worked, so the scientists were explaining that so actually
there was an awful lot of cross subject learning going on from the non
historians Educator, Boswells School
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Places
The power of being in-situ in the places where history actually happened is
evident from young people’s strong recall of the places they visited which
brought the place to life, helping young people to comprehend what actually
happened there, which brings about an emotional connection and a greater
depth of understanding.
I think definitely seeing things, especially in Thailand and especially places
like Hellfire Pass and seeing the places definitely has stuck in my mind and I
can picture the places that I visited so clearly and from that I can picture
how it must have been like Student, Thailand/Australia
Objects
The physical and sensory experience of handling objects allowed students to
go beyond imagining how the sensation would be for those using such objects
to a deeper human understanding of the situation in which the object would
be used.
Something which I found personally intriguing was the bar of soap which he
(Mr. Adie) had brought in for us to see; it was made from ash and other
things which the P.O.W's could find. This made me realize how squalid the
camps must have been, alongside him telling us the operation that he had
to endure Student, Japan
Radiowaves
The use of Radiowaves was new for The Immersive Learning Programme and
engaged the young people in recording their experiences in real time through
audio, video, sms and photography, podcasts and blogs, placing these on the
Radiowaves TPYF site and using the site to engage in dialogue with friends,
family, schools as well as indirect contacts such as veterans and members of
the local community. Radiowaves helped the participants to take risks, to
direct their own learning and to work collaboratively. Importantly, it
positioned young people in a ‘reporter’ role which meant they were not only
actively involved in the creation of meaning from their learning, but that they
had to repackage this learning in order to report on it to others.
The magic of the microphone…if you have got a camera and microphone
you can say, ‘this is what I am doing’, ‘this is what I want to find out’ and
they are more likely to give you what you are looking for Student,
Thailand/Australia

Radiowaves makes a significant contribution to development of skills,
including speaking and listening; technical skills related to using digital
equipment and creation of web-based resources; learning skills such as
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critical thinking, self-directed learning, collaborative and team working and
social and interpersonal communication skills. Importantly, many of these are
skills that are directly relevant to employment.
It causes you to dig deeper and you are trying to find out for yourself, you
are not seeing what you have got on paper and thinking, ‘right I need to
learn this, I need to learn this date’. You can’t ask a textbook a question
Student, Thailand/Australia
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1.11

How learning occurred
Participants’ descriptions of their learning experiences suggest a five-stage
process through experience, engagement, conceptualisation, adoption and
action with reflection at the heart, as a fundamental facilitator of the
progression from one stage to the next.
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This process moves participants through the following stages:
Experience
Immersion in environment, history, culture and social and personal learning
and the key distinguishing factor from classroom-based learning.
It was very immersive, we had all these different types of material, listening
to veterans talk or going and seeing actual places or going to all the
museums and hearing people present information to us. In school or college
you read the books and you are told stuff by the teacher, but by going and
doing and hearing it was very immersive Student, Thailand/Australia
Engagement
The ‘light-bulb’ moment: intellectual or emotional engagement with the
outcomes of immersion so that sufficient awareness and understanding is
developed to enable the young person to conceptualise their new knowledge.
You go to museums and you see these things and you take it as read but
then you go to Thailand and you think ‘wow you had about two rice cakes a
day to survive on in this climate and this is what you were working on’, that
is incredible Student, Thailand/Australia
Conceptualisation
Coming to a considered understanding of the knowledge they have gained
which results in their being able to conceptualise it. Allowing time for
reflection and discussion is essential to ensuring that this element of the
process takes place.
I think I’m a fairly strong opinion person but at the same time I will listen
and I think there were diverging views and also converging views that we
went through and I think I did change my opinions of several issues on the
trip. So in that respect yes my views were challenged almost every turn
because you go with these preconceived ideas and then everything attacks
that and it either supports it or knocks it down Student, Thailand/Australia
Adoption
Immersion and conceptualisation contribute strongly to the learning becoming
embedded and therefore ‘adopted’, in the sense that it leads to a recognition
of or change in philosophy, attitudes or values. These ranged from subject
related knowledge to profound reconsideration of global issues.
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Action
Taking of action as a result of adopting the learning outcomes. These actions
included taking part in Remembrance activities, changed attitudes towards
refugees in the UK, changed university subject aspirations and a desire to
explore the subjects learned about in greater depth or to go traveling.
Reflection
At the heart: the process by which participants make meaning from what they
have just experienced and which facilitates progression from one stage to the
next.
We were talking about it with everyone at the end of the day, it helped you
understand, reflect and like just pull it all together Student, Thailand/Australia

1.12

Changed perceptions of IWM
For IWM, the Immersive Learning Programme has raised awareness and
changed perceptions of the scope and remit of the museum.
A wider, more contemporary, more social remit
Some young people’s perceptions of IWM changed, from seeing it as a
collection of historic war-related objects, to seeing the organisation as:
•

Having a worldwide remit in the sense of contextualising current
political and global issues through raising awareness of the past and
how war has a global impact

•

An educator about the implications of war

•

Concerned with the social impact of war and focusing on the stories of
individuals

•

Playing a proactive role in remembrance

It is history and you learn from it and I think that is important because it
teaches people about war. You’d have heard on the news about all these
wars in Afghanistan you wouldn’t think about it but then you go to the
Imperial War Museum and you think oh this is what war means Student,
Thailand/Australia

I didn’t think it was that involved with society, I just thought it was a
museum where you could go and have a look at things. But in a way, they
do a whole lot more than that, now I can see that Student, Japan
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An independent, impartial expert
Students’ exposure to IWM’s interpretation and engagement in debate
facilitated by IWM historians and TPYF education staff resulted in some young
people perceiving of IWM as having the role of an impartial, independent
expert which they contrasted to the curriculum-constrained perspectives of
their own teachers.
They are not there to put blame on anybody they are literally there and they
show exactly what happened really. Whereas I found that very much in
Japan there was a bias from who had written it and over here I didn’t feel
there was any bias and I felt that it was pretty much based on facts rather
than opinions Student, Japan
Presenting multiple perspectives
The importance of showing an open mind is something many students
commented on as a significant personal development and related this insight
to being exposed to multiple perspectives through IWM’s interpretation.
I think the holocaust bit of the museum did a lot of that, like it goes into
detail on Schindler and then talks about Hitler, and there’s two different
perspectives of human behaviour that you get. You get, I don’t think pity is
the right word, but you know Student, Japan

1.13

Implications for IWM education and interpretive work
The successful combination of the learning resources and learning approach
employed to deliver the Immersive Learning Programme, suggests the
following implications for the wider educational and interpretive work of IWM:
Helping staff gain insight into audiences and to better meet their needs
Response from IWM staff who have accompanied the Immersive Learning trips
suggests that the experience has been inspiring, reinvigorated their
motivations for their job, helped connect them with the museum’s audience,
informed the writing of exhibition text to better meet audience needs and
influenced their approach to audience engagement, helping them move from
a didactic approach to one based more on debate.
They’ve been the most rewarding aspect of any of the work I’ve ever done,
because I’m working with people who are my audiences … I was kind of a
more didactic person beforehand, and now I see my role as very much to
engage people in debate … to ask questions of people IWM Historian
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Importance of personal stories and testimony
Personal stories are key, ideally in person or verbatim from veterans or
eyewitnesses. Connecting objects to specific individuals enhances their
effectiveness as a learning tool.
Learning approach
Immersion, particularly combining historic sites and veterans or eyewitness
testimony is a powerful learning tool.
However, given that trips to historic sites, particularly overseas, are extremely
expensive and that that there are fewer veterans from the Second World War
particularly, IWM should consider how it could provide alternative immersive
experiences through multi-media tools to deliver enlivening and realistic
experiences.
Encouraging young people to take risks by placing them outside their comfort
zones empowers them and has significant learning benefits in terms of selfconfidence and skills development.
The cultural and social aspects of the immersive experience are as powerful as
the subject-specific ones.
Learning is most successful when reflection is enabled at all stages of the
learning process and both time and space needs devoting to this. Challenging
young people to consider multiple perspectives and to articulate their own
opinions helps reflection occur.
Although classically, experiential learning is directed by the learner rather
than the educator, the Immersive Learning Programme illustrated that for
these young people, the process needed ‘scaffolding’ through provision of a
broad learning framework and directed at key points throughout the process
rather than relying on young people to be completely self-directed.
IWM staff, as ‘significant others’ can be pivotal in facilitating learning
IWM historians and TPYF education staff play an important role as ‘significant
others’ who are respected and listened to because they represent Imperial
War Museum, which is viewed as an independent ‘expert’ and because they
are not involved in a formal education relationship with the young people, so
they can be freer in their expression.
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Radiowaves
Radiowaves, or the principle of providing young people with multi-media
tools through which they have to interpret and mediate knowledge in order to
repackage it for presentation to others, significantly helps young people
explore issues and reach considered opinions. This also strongly develops
their digital technology skills.
The Radiowaves TPYF site, because it is online and utilises multiple media, is
identified as being a particularly accessible appropriate medium through
which to share experiences and to facilitate learning. The written elements of
the Radiowaves approach are more suited to higher-ability participants so
using multiple methods is important. Radiowaves enables a larger number of
people to contribute to a project through blogging and commenting on each
other’s work virtually. As with many learning methods, it is apparent from
Radiowaves, that the process is as strong a contributor as the knowledge
gained.
The Radiowaves approach, because it focuses on individual stories and
dialogue, either in person or online, has particular synergy with the
interpretation approach adopted by IWM.
The Radiowaves element of the Immersive Learning Programme was
significantly resourced compared to some other Radiowaves projects. This
meant that Radiowaves staff were not only able to undertake training with the
participants but also to accompany them on the trips to provide ongoing
training and facilitation. Where this level of resources is not available, it
places greater onus on the host organisation.
Radiowaves offers an independent, neutral on-line space, which can be of
benefit to partnership projects.
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2

Introduction
Their Past Your Future (TPYF) was a major, lottery-funded education
programme that began in 2004. The first phase of the programme (TPYF1:
2004-2006) was focussed around the 60th anniversary of events leading up to
the end of the Second World War in 2005 and particularly explored the themes
of Remembrance and Commemoration, citizenship and history, and the impact
of this conflict on people and places across the UK. TPYF1 was part of major
commemorative programme, Veterans Reunited, which in total engaged with
c11m people throughout the UK, including veterans, individuals and
community groups. TPYF1 involved over half a million young people, of whom
544 went on immersive learning trips to 28 countries across the world.
TPYF has had innovation as a key watchword from its inception, both in its
approach to activities and the methods it uses. The programme has built all of
its activities and resources with learning firmly at the centre, using the
Inspiring Learning For All framework as a guiding principle throughout.
The second phase of the programme, Their Past Your Future 2 (TPYF2), which
ran from January 2007 to March 2010:
Had an extended historical remit which aimed to explore 20th century conflict
as a whole, and themes related to it such as personal and national identity
remembrance, commemoration, global impact of twentieth century conflict,
citizenship, commonwealth, conflict resolution, reconstruction, reconciliation,
asylum/refugees, peacekeeping and human rights.
Focussed on immersive learning for both young people and educators,
through engagement with Imperial War Museum collections and staff (and
those of other cultural sites), overseas visits, visits to historical sites, peer-topeer exchange, and interaction with veterans and eyewitnesses of conflict.
Aimed to investigate ways of embedding elements of the work undertaken by
TPYF into the wider educational and interpretive work of the Imperial War
Museum.
Two distinct programmes made up TPYF2:
The Immersive Learning Programme
Overseas trips for young people, which aimed to immerse them in the places,
people and objects they are learning about and which were facilitated by
TPYF2 education staff, IWM historians, Radiowaves staff and educators from
the young people’s own organisations.
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The programme used Radiowaves, an online social networking tool which
uses video, photography, podcasts, sms and photography and blogging to
help young people engage in an interactive way with the subjects they are
learning about and present these on an online site where they can be shared
with others.
InSite Educator CPD Programme
InSite was a continuing professional development (cpd) programme for
educators, which comprised of 4 trips between 2007 and 2009, involving 48
educators and 48 institutions.
InSite aimed to increase knowledge of post-1945 European history; heighten
awareness of the issues involved in teaching controversial and sensitive
subjects and confidence in delivering these subjects; raise confidence in
leading successful, focussed and outcome-led educational trips and provide
training in risk assessment, health and safety, itinerary planning and other
practical issues involved in learning outside the classroom.
This report
This report is an evaluation of The Immersive Learning Programme and is
based on analysis of evidence from three of the six trips, undertaken by Ladies
College Guernsey to France / Canada; by Boswells College, Essex to Japan and
by Godalming College, Surrey to Thailand and Australia.
A companion report, “Like Going from Black and White to Colour”, reports on
the InSite programme.
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2.1

The Immersive Learning Programme for Young People
Aims for young people
The immersive learning programme and overseas trips for young people,
aimed to:
•

Address issues of national identity and the impact of conflict on
individual nation’ histories

•

Explore conflicts that took place in these destinations and experiences
of people from these countries who took part in the conflicts

•

Give young people direct experience of other cultures and alternative
narratives of history

•

Enable young people to gain knowledge in a different way, through
immersive and experiential learning

•

Help young people to reflect on themselves, their individual identities
and their place in the world, past, present and future.

Learning objectives
The whole of the TPYF programme revolves around identified learning
outcomes, based on learning and social outcomes within the Inspiring
Learning For All framework8 developed by MLA and categorised by Knowledge
and Understanding, Skills, Values, Attitudes and Feelings, Creativity,
Inspiration and Enjoyment, Behaviour and Progression. The specific learning
objectives are articulated at the start of the relevant chapter in the report and
a summary appended.

2.2

Learning approach
Evaluation of the first phase, TPYF1, illustrated the strength of the immersive
and experiential learning approach as a way of engaging young people and
educators directly with the people, places and objects they are learning about
in a way that enhances what is possible in a classroom, formal learning or
museum context. The Immersive Learning Programme therefore focussed on
immersive learning through the resources and processes in the following
model.

8

www.inspiringlearning forall.gov.uk
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A new component of the learning approach in the Immersive Learning
Programme was the use of Radiowaves, a safe online social networking site
for schools and youth organisations9. Radiowaves involved young people
recording their experiences in real time, via personal blogs and by making
videos and podcasts to post on the site. The purpose of Radiowaves was to
enhance the site activities and engagement on the visits, to explore the use of
social networking and multimedia technology as an effective learning tool, to
provide a more lasting record of the visits and to increase direct and indirect
beneficiaries of the programme.
Interviewing a Japanese student at the official 63rd anniversary commemorations of
the Hiroshima A-bomb at the Hiroshima Peace Park Museum
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3

Evaluation Framework
The evaluation was asked to answer the questions:
Why does the combination of elements of the Immersive Learning
Programme produce the impact that it does?
How can the work undertaken by the Immersive Learning Programme be
embedded into the wider educational and interpretive work of the Imperial
War Museum?

3.1

Evaluation objectives
Within this, the evaluation was asked to explore:
•

Learning techniques, including people, places, objects, resources and
methods to evaluate how they contribute to the outcomes

•

What this type of immersive or experiential learning offers, which is
different to traditional classroom learning

•

How learning occurs for both the young people and educators
involved

•

Short term and long term effects of the immersive learning
programme

•

The range of outcomes for the young people and educators involved.
What difference does it make to how they feel about themselves, their
place in the world, their communities and their future?

•

The extent to which the programme achieved the specific learning
objectives categorised by knowledge and understanding; skills;
values, attitudes and feelings; creativity inspiration and enjoyment
and behaviour and progression, with a particular emphasis on values,
attitudes and feelings and learning and progression.

•

The process of learning through the Immersive Learning Programme.

•

The added impact on learning that the use of Radiowaves has made to
the programme.
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3.2

Evidence
The evaluation was primarily undertaken through analysis of 817 items posted
on the Radiowaves site as part of the project work for the trips, including
blogs, podcasts, videos, slideshows, presentations and evaluation recorded
after the trips and follow-up emails from teachers.
A small amount of additional qualitative research was undertaken to try and
fill gaps in the evidence, which became apparent during initial analysis of the
data. This included a focus group and depth interviews with twelve students,
and depth interviews with two teachers, two IWM historians who accompanied
trips and an interview with the Radiowaves Projects Director.
A caveat about the evidence
The data gathered during the trips was a powerful source of evidence because
it was gathered during the learning experiences itself and the use of
Radiowaves meant there was a significant amount of visual and spoken data
to draw on. However, little formal data was gathered at the start of the
programme on the individual participants’ own socio-demographic and
cultural contexts, knowledge, skills, attitudes and values. This means that it
has not been possible to track the specific journey of individual students in any
meaningful way. In addition, the data is mostly qualitative so we have not
been able to measure the distance traveled in any quantitative way.

3.3

Evaluation framework
Given the caveats on the data described above, the Evaluation Framework
consisted of:
•

The aims and objectives for the Immersive Learning Programme as
described in Section 2.2

•

MLA’s Inspiring Learning for All framework and particularly its
generic learning outcomes

•

Conceptual frameworks around theories of learning and identity
formation, which guided our analysis.

Inspiring Learning for All: Generic Learning Outcomes
The Immersive Learning Programme was planned around identified learning
outcomes, based on MLA’s five Generic Learning Outcomes (GLOs) of
knowledge and understanding; skills; values, attitudes and feelings; creativity,
inspiration and enjoyment and behaviour and progression.
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Theories of learning and identity
The experiential learning approach adopted by the Immersive Learning
Programme prioritizes immersive learning by engaging young people in
learning activities and contexts which involve them more directly with the
people, places and objects they are learning about than is possible in a
classroom or even a museum context.
Taking young people out of their traditional (institutional) learning
environments in this way not only gives them direct experience but involves
them in a consequential process of gaining knowledge in a different way and
having to making sense of that knowledge in a different way. For most of the
young people, this leads to a process of reflection, both on themselves and
their place in the world, past, present and future. In turn this can lead to reconceptualisation of who they are and what they might be and thus to action.
It is not that traditional learning doesn’t do any of this but that immersive
learning is more powerful and therefore has the potential to lead to
potentially stronger and wider outcomes.
However, the learning will not occur simply as a result of the planned learning
activities as part of this programme. Complex interplay between the sociodemographic, cultural and education contexts in which the young people live
and learn will influence the experience and affect the outcomes. The
evaluation should therefore recognise the socio-cultural contexts in which
learning takes place.
The construction of these immersive learning programmes reflects the
relatively recent shift in psychological and educational thinking from learning
as an individual endeavour (arising from innate ability and personal choice) to
learning as a distributed and social endeavour, involving interactions and the
development of relationships between the individual and other people, both in
their immediate and wider societal contexts.
Learning (in its broadest sense) and identity are inextricably linked. Identity,
is not fixed, but is the result of the interaction of past, present and future,
experiences, contexts and aspirations. Learning and identity can also be
understood in the form of participation in the practices of a given community,
whether this is school, family or social networks. Encounters which enable
access to different experiences and practice will therefore shift learning and
consequently identity.
What this thinking illustrates is that learning is not an event but a process.
The process is assisted in different ways by the broad range of people who are
facilitating the learning, including the young people’s existing educators; IWM
historians and TPYF education staff; Radiowaves staff; the other young people
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and the range of people engaged with overseas. How all these people
facilitate the learning is important, not only in terms of the knowledge gained
by young people but particularly in terms of development of their learning and
thinking skills and the movement of the young person from being assisted in
their learning to being more self-directed and importantly, having the
opportunity to personally try out their new learning. It is through this process
that learning is internalised and identify shifts occur.
On the basis of this the evaluation specifically looked for evidence of the
knowledge gained, the learning processes through which this occurred and
how these were different to more traditional learning approaches, the effect of
more informal social and personal learning processes, learning as a social
rather than individual endeavour and resulting shifts in identity.
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4

Subject specific knowledge
The Immersive Learning Programme explored 20th century conflict as a whole
and within this identified four key learning outcomes for subject-specific
knowledge and understanding:
•

A deeper understanding of the variety and diversity of people’s
experiences of war, and of the impact on their lives

•

An understanding of the impact and legacy of conflict, from the First
World War to the present, on national identity and contemporary
society

•

Knowledge and understanding of the issues of remembrance and
commemoration, national identity and global citizenship,
reconstruction and reconciliation, asylum and refugees, war crimes
and crimes against humanity, human rights, conflict resolution and
peace-keeping

•

Increased knowledge and understanding of the veterans’ community
and their contribution and relevance to life in the UK today

The Immersive Learning Programme did engender learning across most of
these outcomes as illustrated below, although there was limited evidence of
greater knowledge and understanding of asylum and refugees, war crimes
and crimes against humanity and human rights.

4.1

A deeper understanding of the variety and diversity of people’s
experiences of war, and of the impact on their lives
The Immersive Learning Programme was successful in achieving this outcome
for many young people, primarily through the opportunity to discuss the
effects of war with those who lived through it. The power of this, in bringing
their experiences to life, is clear from their Radiowaves blogs:
…There are no generalizations. The same event is different for every person
that experienced it Student, Thailand/Australia
It was amazing how the little children were involved and how it’s still
relevant to them Student, France/Belgium
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Interviewing a Korean War veteran in Sydney

4.2

Understanding of the impact and legacy of conflict, from the First World
War to the present, on national identity and contemporary society
By visiting foreign countries, young people were able to gain deeper
understanding of the impact of conflict on contemporary society.
The massive impact that it had and that is the same here, if you actually
start looking and you start thinking more deeply about it then there are a lot
of ways in which this country changed and I suppose every country that was
involved Student, Thailand/Australia

4.3

Remembrance and commemoration
An understanding of and empathy for remembrance and commemoration is
one of the strongest outcomes of the Immersive Learning Programme. Having
first-hand experience of remembrance ceremonies and commemoration sites
has given students a deeper insight into the role it plays in society.
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Statue of Mr Nagase at JEATH Museum - a controversial figure

We started our walking tour around Ottawa looking at the different war
memorials that commemorate different things and how effectively the
memorial portrays that idea Student, France/Canada
The trip has helped me learn the different cultures both in Thailand and
Australia and how they are towards and commemorate their veterans and
war dead Student, Thailand/Australia
The importance of commemoration in modern society
Many students returned with a stronger sense of how important they feel
commemoration is in a modern society and increased responsibility for the act
of remembrance.
Even if I had not won a place on the trip I think that even my entry would
have been enough to make me think more seriously about remembrance.
The trip has shown me that to some people remembrance is a real thing and
that it still affects people today. While I have always felt that Remembrance
is really important, this trip has made me realise just how relevant it still is.
I believe that Remembrance is important because the people we are
remembering sacrificed their lives for us, so that we could live in freedom. I
also believe that it is important to learn about the past in order to reduce the
chances of us repeating its mistakes Student, France/Belgium
I have some good ideas for the memorial services, I'm trying to think outside
the box and incorporate some modern ideas and still have tradition because
I think that's very important Student, France/Belgium
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4.4

Reconciliation
Being exposed to challenging historic sites encouraged some students to
consider the devastation of war and the difficulties it causes in reconstructing
a society and to understand that the culture of a country can make a
significant impact on its approach to reconciliation and reconstruction.
I was shocked because their culture, when the A-bomb survivor talked I
wasn’t sure whether they were scared or ashamed of the stuff they did
during the war. I think in our culture we would be more open about it and
talk about it, but to him he sort of looked like he was ashamed of it, or
didn’t really want to bring it up and I think that’s just their culture and with
the museums they don’t bring up the stuff that they do in the war because I
think they’re just ashamed Student, Japan
The importance of meeting veterans in person was essential to some students
developing increased awareness of how some veterans were able to achieve
reconciliation:
I did actually speak to a survivor there who was a tail gunner on like a
Lancaster Bomber and he had this meeting with German fighter pilots and
that really shocked me, because you know, he possibly killed many of his
friends or whatever, but as they said, all they did was just have a beer and
talk about flying. I’m surprised people can do that after killing each other
and then just meet up again for a beer Student, Japan

4.5

Peacekeeping
Some young people did achieve a greater awareness of the issues around
peacekeeping and were able to apply this to current political issues. Attending
commemorative ceremonies had an impact on the awareness of peacekeeping
in Japan for some students. Some felt that the lack of emotion and authenticity
of the ceremony reflected the harsh approach taken by society to remember
the past.
It was just like they were just trying to get world peace but they were just
segregating everyone and they weren’t going to achieve it Student, Japan
Its been 70 years and when you watch it on the television and you hear
stories of Germans and British people coinciding together and drinking and
having a laugh and they’ve been in the same situation, it makes you think
why can’t Governments like Germany, Poland and Britain come to some
agreement and make a truce, its been 70 years, why can’t we stop bickering
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kind of thing, but there’s still going to be… there’s still a lot of tension over
it Student, Japan

MORRIS HARGREAVES McINTYRE

18/3/10

39 of 97

You Can’t Ask a Textbook a Question: Evaluation of TPYF2 Immersive Learning Programme

5

Personal Development
The Immersive Learning programme achieved strong personal development
outcomes for young people, including helping young people:
•

To reflect on themselves, their individual identities and their place in
the world, past, present and future and to achieve a wider view of the
world

•

Develop a fuller appreciation of themselves – of their achievements
and their relationships and own identity with their communities

•

Learn to express themselves in different, creative and enjoyable ways

•

Develop critical thinking skills

•

Behave with more confidence and awareness

•

Develop action-oriented behaviour

•

Heighten their educational, travelling and employment aspirations
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5.1

Critical thinking
Exposure to different narratives of history, particularly in Japan and debating
different opinions heightened the critical thinking skills of some young people.
I learned from the trip to be more critical about things especially about the
final museum we visited which was the Yushukan museum which some of it
seemed quite biased as to what they were saying especially about things
towards pearl harbour which I felt really angered by which I never thought
I’d be able to do about a museum… Also it showed cultural differences and
how important their culture is to their country and how they perceive things
Student, Japan

It’s a lot easier to criticise and analyse our own original views and opinions,
which we had when we first went out... Our opinions have changed Student,
Japan

5.2

Expressive skills
Public speaking and social interaction
Using cameras and talking to many different types of people left some
students with greater skills and confidence in pubic speaking and social
interaction.
I think it sort of brought out the more thoughtful side of me. Standing in
front of the camera with a mic and making the stuff up on the spot that we
had seen literally about 10 minutes ago and trying to form things for a
documentary for Radiowaves I think that was pretty good for confidence.
Student, Thailand/Australia

Not only did you have to go up to random people, although as I say the
props helped, there also were presentations and those were good and they
just; it did help public speaking Student, Thailand/Australia
Debate
The time for reflection built in to the programme allowed for vocal discussions
about the issues of the day. This debate added to the experience for many
students, focussing their skill in how to handle alternative opinions. This
process was also key in helping young people understand concepts more fully.
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We generally learn through discussion and at the end of each day we would
get together and we would go over what we had looked at that day and we’d
try and pry out people’s thoughts, people’s opinions on it and that’s the
difference in learning you just don’t get through school and college because
you’re just not encouraged to debate or to really discuss individual opinions
in school and college Student, Thailand/Australia

5.3

Action-oriented behaviour
Using the Radiowaves technology and engaging people from other cultures in
dialogue placed the young people in situations which they were unfamiliar
with and through which they found themselves taking risks by placing
themselves outside their comfort zone. Key outcomes from this are not only
increased confidence but also a greater likelihood to be action-oriented in
their behaviour – to be able to think and act on their feet.
Thinking on the spot as well, I can do that as well, whereas I was just an
erm person before that Student, Japan
I think it was good because we all needed to just put ourselves out there to
get the most out of it Student, Japan

5.4

Aspirations and ambitions
Being aged between 14 and 18, the young people who took part in the
Immersive Learning Programme, are at a particularly formative point in their
development at which for the first time they have an element of free choice in
what they might do with their lives. Through exposing young people to a
wider range of people, places, histories and cultures, the Immersive Learning
Programme has a strong impact on the personal aspirations and ambitions of
some young people resulting in a stronger sense of purpose.
A greater motivation to learn about the past and its relevance to present and
future
Importantly this was an outcome for both young people who were studying
history and those who were studying a range of other subjects.
Its really made me want to go to like different historical places, like I really
want to go to Auschwitz because one of the girls who I know went just
recently, she went to Poland, and we went through all the holocaust
museums and exhibits in the Imperial War Museum, it sort of made me
want to go there, and go to Vietnam and sort of experience the places
Student, Japan
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I felt you know it is not quite about learning the facts that I felt history was
about anymore, I felt it was more about the way you think about the past
and the way that it affects you Student, France/Canada
Employment aspirations
Some young people suggested that the Immersive Learning Programme has
given them either the motivation to continue on their intended career path or
the impetus to change career aspirations.
I was interested in history before but I’ve had the decision that I want to go
to university and study history then go on to be a history teacher, and I’m
really interested in doing a program run by the Japanese government where
you go out there and teach English for two years, which I think would be
benefiting if I wanted to be a teacher but it would also be an opportunity for
me to go back out to Japan and experience everything again Student, Japan
I have been completely inspired by this, and I am finding myself wanting to
work at the museum Student, France/Canada
Travelling aspirations
One of the most common outcomes of the Immersive Learning Programme
was a greater desire to travel the world. Many students had not previously
traveled as far afield and such the experience proved a significant personal
achievement, resulting in a desire to see more of the world.
It’s made me want to travel though. It’s really made me want to sort of
explore Student, Japan
Me and Kirsty have already decided that we shall be going back to Japan
next summer after we finish college! We shall then hopefully be traveling to
other countries such as China and Thailand as this trip has given us the
enthusiasm to go traveling Student, Japan

5.5

Wider world view
The depth of insight gained into different historical and cultural contexts had a
profound effect on some young people, helping them to take a wider and
more tolerant view of other cultures.
You should just be more open minded, because different cultures they might
not see eye to eye with what you see Student, Japan
They take it seriously, and you’ve learnt not to do that now, you’ve learnt to
think oh right, that’s their way of life, you know, this is ours Student, Japan
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Remembrance wreath laid by students at the Yokahama Commonwealth War Graves
Commission Cemetery

5.6

Re-conceptualising the self
These personal development outcomes have resulted in a number of the
young people changing their ‘self-concept’ (what one believes one ‘is’). The
changes included greater self-confidence, having a stronger sense of self and
feeling they are more rounded individuals.
It has left me a more rounded individual…now I can see things through a
more historical viewpoint. I can’t actually emotionally detach myself but I
can understand the concepts and mechanisms behind what people do and
how things work and so I actually, yeah, think about it in a different way
Student, Thailand/Australia

I think it has certainly made me a more confident and open person than I
was because from a practical side it was the furthest I had been away from
my family for the longest period of time so that was a growing up thing and
I also think it threw you in at the deep end with people that you didn’t really
know beforehand Student, Thailand/Australia
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6

Societal Impact
Key aims for the Immersive Learning Programme at a societal level were to:
•

Address issues of national identity and the impact of conflict on
individual nations’ histories

•

Give young people direct experience of other cultures and alternative
narratives of history

•

Help young people reflect on their place in the world, past, present
and future

•

Increase knowledge about the veterans’ community and their
contribution and relevance to life in the UK today

•

Develop relationships with peers and with people of different
generations

•

Learn about the role of the citizen in a democracy

•

Gain deeper understanding of people of different ages, races,
religious experiences and backgrounds to themselves

•

Participate in commemorative community events.

The programme also aimed to share the learning from the programme
beyond its direct beneficiaries through the TPYF Radiowaves website.

6.1

The societal context
Clearly, outcomes that have a societal level impact will be influenced not only
by the experiences afforded by the Immersive Learning Programme, but also
by past relationships, experiences and context. The evidence available for the
Immersive Learning Programme did not include mapping the prior context
and experiences of the participants, but it has been possible from the evidence
to map the societal level contexts and relationships introduced or impacted
upon by the Immersive Learning Programme. The evidence reviewed for the
Immersive Learning Programme confirms that the context in which children
and young people develop is all-important in their development. It also
illustrates the range of socio-political contexts and policies, particularly
around culture and education, which have a strong influence on the impact
created by experiences such as the Immersive Learning Programme. This
supports James Wertsch’s tenet that:
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The development of the mind is the interweaving of biological development
of the human body and the appropriation of the cultural / material heritage
which exists in the present to co-ordinate people with each other and the
physical world. Society is the bearer of the cultural heritage without which
the development of mind is impossible.10
Urie Bronfenbrenner’s Ecological Model of Child Development11 most
appropriately encapsulates this by placing the child in the centre of a complex
environment of interacting factors all of which, to a greater or lesser extent,
impact on behaviour. The child is seen as influencing and being influenced by
all of the relationships in which s/he is engaged but also, crucially, the
physical environment, which shapes these relationships. So to understand
what motivates children it is essential to understand not only the face-to-face
relationships but also the more distant influences.
The essential principles of the model are that as development takes place
through a series of interactions between the child and the people, places and
objects in her/his environment. The interactions that determine development
are influenced by the developing child; the immediate environment (Micro
System); more distal relationships at a community level (Exo System) and
political, educational, cultural and social policies and the socio-demographic
context (Macro System).
The model below interprets Brofenbrenner in the light of the context for this
project and illustrates the relationships, institutions and policies, which have
impacted on the young people taking part in the Immersive Learning
Programme and the outcomes arising from these.
A strength of this model is that it illustrates the changes that occur as the
young people engage in a wider range of relationships and contexts through
the experiential learning opportunity provided by the Immersive Learning
Programme.

10

Wertsch, James V Beyond the Individual-Social Antimony in Discussions of Piaget
and Vygotsky; Michael Cole, University of California;, Washington University
11
Bronfrenbrenner, U. Examining Lives in Context; Perspectives on the Ecology of
human Development, American Psychological Association 1995
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The Immersive Learning Programme impacted on the young peoples’ world at
all three levels:
•

Micro-system young people developed wider friendship groups

•

Exo-system, young people benefited from exposure to ‘significant
others’ in the form of IWM and TPYF staff; gained understanding and
respect for veterans and older people generally; became more aware
of issues around national identity and developed empathy for
immigrants to the UK.

•

Macro-system: young people learned to appreciate different cultures
around the world and developed a sense of being ‘global citizens’.
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Societal Impact of the Immersive Learning Programme
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6.2

Micro-system: impact on immediate relationships
Relationships with peers
A major success of the Immersive Learning Programme overseas trips is the
togetherness of the groups which are formed. The importance of challenging
young people to form new / wider groups proved highly productive when it
came to producing videos and podcasts:
It sort of joined lots of groups of friends who had never really spoken before,
so that was quite nice, I quite enjoyed that. Student, Japan
Once I had arrived everybody seemed to know each other and I resigned
myself to a lot of sitting on my own but no, they were all really welcoming
and friendly. That's no good I thought. How am I supposed to be the lonely
outsider now? I actually managed to develop several friends and people I
could talk to. Impressive for me! Student, France/Belgium

Students meeting a survivor of the Atomic bomb in Hiroshima, Japan
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6.3

Exo-system: community impact
At a community level, the Immersive Learning Programme impacted on young
people’s:
•

Perceptions of veterans and older people generally

•

Awareness of and participation in remembrance and commemoration

•

Relationships with their educators and educational establishments

•

Engagement with a wider range of ‘significant others’

•

Awareness of national identity

•

Attitudes towards immigrants

•

Awareness of themselves as global citizens

Students and veterans - HMS Belfast

Veterans: awareness, interest and respect
Engagement with veterans was one of the strongest causal factors for the
outcomes of the trip. Hearing veterans’ stories directly from their own mouths
was integral to the development of young people’s knowledge and a key factor
in embedding the learning. Young people reported a heightened awareness
of veterans, increased respect for their contribution to society and a greater
interest in what they have to offer.
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I really hope that I have as many stories to tell as those veterans when I'm
that age. I also hope that I command as much respect as I have for them.
Incredible Student, France/Canada
I was also amazed to learn of the 109 year old war veteran Harry Patch who
is the last one still alive from the First World War and I'm definitely going to
read the book he wrote called "The Last Fighting Tommy" Student,
France/Canada

Improved perceptions of older people more generally
The increased awareness of, interest in and respect for veterans also improved
young people’s perceptions of older people more generally.
We could connect with them quite easily and so I think that has affected all
of us with how we look at older generations and what we can learn from
them Student, Thailand/Australia
When I hear eyewitnesses and veterans tell me about their experiences, I
really can't help but feel an overwhelming feeling of sadness that they had
to experience that. And it doesn't only affect them at the time, it affects their
whole life Student, France/Canada
Heightened awareness of and participation in commemoration and
remembrance
This sense of pride and respect for those who lived through conflict aroused
deeply emotional and spiritual responses from some young people. This in
turn led to a greater awareness of the importance of commemoration and
remembrance.
It has also made me realize that we can never truly understand what the
soldiers went through and that we must never forget that many soldiers
gave their lives for us to have the lives we have today Student, France/Canada
Some young people were left with a desire or even a sense of duty, to
contribute to the acts of commemoration and remembrance. This was often
directly attributed to the events experienced abroad:
For me what I remember most is just the scale of the action and the amount
of small cemeteries which are found in the middle of nowhere and from now
on I will really make an effort for remembrance day Student, France/Canada
The importance of Remembrance Day; I have always thought that it was
important but I’ve become more aware of it then before and I went with my
friend last November up to London for Remembrance Day which was
something that I had never done before Student, Thailand/Australia
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Commemoration service for ANZAC day - Australia

Relationships with educators
With the students and their educators being removed from the strictures of the
classroom, this allowed for more informal and equitable relationships to be
established in which the students felt more relaxed and able to express
themselves.
IWM staff as ‘significant others’
Exposure to and the development of relationships with IWM staff had a
significant impact on the Immersive Learning Programme participants. IWM
staff, both education staff and historians play a valuable role in that they are
perceived as independent experts, but who from the young people’s point of
view are felt to occupy neutral territory beyond the frameworks imposed by
either parents or educators. In this they become what might be called
‘significant others’12 in that they exert a strong influence on in the individual’s
self-evaluation and act as an arbiter of social mores and norms.
National identity
Some students illustrated that the Immersive Learning Programme had made
them consider the subject of national identity and what it means to be British.
Pride in being British was the outcome of this for some, but more found it
12

Sullivan, Harry. 1953, The Interpersonal Theory of Psychiatry. , USA: W.W. Norton & Company,
Inc.
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difficult to comprehend having seen the destruction caused by conflict and
how other cultures represent their national identity. For these, the outcome
was more likely to be confusion about their identity.
I became very proud of being English whilst out there Student, Japan
It made me realise that it is important that we have our own identity. It is
important to believe in something because you know having something in
common with other people as well is something which makes you stronger
Student, Thailand/Australia

It made me a bit sad that in a way our identity is changing as well and how I
like the fact that Australia seems so together in their identity and they are
all so proud of being Australian and so proud of what heritage and
traditions they have and I feel we really are taking for granted all of our
history and all of our heritage and all our traditions Student, Thailand/Australia
Before I would have said I was British and that’s that and if anything it has
confused me more because I have thought about it more and I’ve just looked
at different angles Student, Thailand/Australia
There’s so much controversy over it…I think we’ve got a stigma on us now,
there’s a definite stigma on us…I don’t think its going to be the level of
stigma attached to the Americans, but there’s a lot ... the war has played,
the Iraq war has played a lot on people’s opinions of them and as a result I
think its played a lot on us. But when we were over there, they seemed to
accept us Student, Japan
Empathy for immigrants to the UK
One of the learning outcomes identified for the Immersive Learning
Programme was that young people should “make lateral connections between
own lives & experiences and those of others”. Immersion in cultures so
culturally, politically and socially different to the United Kingdom did achieve
this, and in this instance resulted in greater empathy for the experiences of
immigrants to the UK for some young people:
I think it made me appreciate how hard it must be, us being completely
different, like how people from China or Japan living here, especially the
Chinese students who come to live in England, how hard it must be for them
to adapt, because of how hard it was for us to adapt, it made me appreciate
how hard it must be to come and live over in a completely different world for
them Student, Japan
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6.4

Macro-societal impacts
Global citizenship
A stronger outcome for young people than consideration of their own national
identity was increased awareness of the interconnectedness between
countries and therefore a stronger perception of being a global citizen. The
importance of being immersed in different cultures gave some students a
better understanding that the concept and practice of citizenship differs across
the world.
They seem to have more close-knit communities because obviously they
don’t have as much as we do, and … whereas we sort of more outdo each
other, they seem to be more able to work together to sort things out,
whereas we sort of compete. So that’s the difference between independent
Europe and Asia, they are more collective than we are Student, Japan
Awareness of the impact of politics on conflict
Some students were inspired to consider the conflict ramifications of the
political conditions of modern global society as a result of their experience
with the Immersive Learning Programme.
It’s made me think a lot more about the way the world is now, and the
Middle East. It never hit me before about the difference, no the similarities
between Hitler’s dictatorship and the issues going on in Iraq and Iran, and
the Middle Eastern countries, and we’ve said we won’t let it happen again,
but we are letting it happen again and you have to think something needs to
be done Student, Boswells School

6.5

Sharing the learning
A key aim of Radiowaves was the desire to increase the direct and indirect
beneficiaries of the programme. The Immersive Learning Programme
Radiowaves site www.radiowaves.co.uk/n/TPYF is an online area on which
young people posted their experiences for others to share.
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Radiowaves (TPYF) homepage
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Contributions to content
The site functioned an ‘online scrapbook’13 in that it received and hosted
information in multiple media (video, photos, blogs, sms).
Between September 2007 and December 2009, the TPYF Radiowaves site
hosted:
6 TPYF media stations (containing videos, blogs, images and podcasts
published by the young people/reporters)
168 reporters
182 individual media stories (these contain the videos and photographs)
1938 blogs (also containing photographs)
Increasing direct and indirect beneficiaries
A total of 27,056 visits were made to the site and 2652 comments14 were left in
response to content posted by the Immersive Learning Programme
participants. Radiowaves suggest that this is a significant audience compared
to their average response across their 600 stations. The average dwell-time on
the TPFY site is 8 minutes.
In just one month, the TPYF station received a quarter of the traffic normally
seen across all 600 (Radiowaves) stations and as many comments as would
normally be left on the whole network Radiowaves Interim Report
The audience
The core audience was understandably made up of those with the closest
connections to the project, including friends and family and the participants’
own educational establishments. Around 70% of all comments were left by
friends and family.
Indirect beneficiaries – those unconnected to the project – included veterans
and their relatives, local community members and members of other
Radiowaves stations.

13

Increasing impact: Using mobiles and social networking to widen participation in museum
projects, interim Radiowaves report
14
This figure was calculated by adding the total unique visitors for each month – there may be
some overlap
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An online conversation
The interactive nature of the site whereby direct and indirect contacts of the
young people, could leave messages and engage in dialogue with the young
people meant that it also functioned as an online conversation.

And a debate…
One student from the trip to Japan felt that it would be interesting to post an
online poll on the justification of the Japanese bombings. Although response
to this was low, it shows how students were attempting to create online
debate.
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7

Young People as Learners
A primary aim of the Immersive Learning Programme was to enable young
people to gain knowledge in a different way, through immersive and
experiential learning and particularly to help young people to:
•

Learn to learn in social and informal ways

•

Become more self-aware about their own learning, developing more
sophisticated skills of ethical and critical thinking

•

Technical skills: to use digital equipment and create web-based
resources

•

Increase engagement with, and participation in, learning, community
or civic activity to record, publish and make educational use of local,
regional, national and international historical sources and archives.

The Immersive Learning Programme achieved all these outcomes to varying
degrees as outlined below. In addition, the programme also impacted on
young people’s:
•

Motivations for and attitudes towards learning

•

Educational aspirations

•

Academic achievement.

The model overleaf summarises the ways in which the programme
contributed to the development of young people as learners

7.1

Learning to learn in social and informal ways
The Immersive Learning Programme helps young people learn in more social
and informal ways through engagement with people, with places and with a
wider range of learning resources.
Learning through people
Much of the informal learning took place through dialogue with other people
in different places and acceptance that there are many differing perspectives.
The opportunity to talk to a lot of people and you come across different point
of views Student, Thailand/Australia
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Godalming students interviewing veterans on Veterans Day, 13 March 2008

The opportunities for discussion and debate throughout the programme,
which young people found rewarding but challenging, were significant in
helping young people conceptualise their learning and in embedding it. The
TPYF education team and IWM historians played a crucial role in this process,
particularly helping young people consider and interpret multiple
perspectives.
It helped me to realise that there are so many different sides to every story,
so many different aspects in which you can look at history that it made me
not to just jump to conclusions so quickly about everything but to try and
look at different views Student, Thailand/Australia
Learning through places
Learning in and through different countries and places encouraged young
people to be more self-directed in their learning, thinking and debate.
The fact that we went to the Hiroshima ceremony made it very true to life
because obviously on TV we see like the September 11th one and the 7/7
bombing but we obviously don’t see those and obviously because I wasn’t
born at that time sometimes you look at history and you don’t know whether
to believe it or not Student, Japan
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Using a wider range of resources
Students identified that post the Immersive Learning Programme, they were
eager to use a wider range of resources. Rather than relying on textbooks,
students developed a more lateral approach embracing different types of
books, newspapers and web-resources and particularly taking on board the
importance of different perspectives.
I no longer flick past war related articles in the newspapers, but actually
take time to read them and not uncommonly find myself reading about a
place I've learned about or even visited on the trip Student, France/Canada
After the lecture, I was determined to find myself a book on weapons used,
unfortunately the only one I could find was thin and did not have a great
deal of information in it. However I have taken to using the internet, and
bought the book, 'The Forgotten Voices of the Great War,' which is great... I
can't get enough of the Great War! It is scaring me Student, France/Canada

7.2

Learning motivations
There was a notable impact on the learning motivations and behaviour of
some students who described themselves become more involved, more selfdirected and more motivated.
I used to be a person who just sat at the back of the class and wrote down
what was on the board, but now I can really get more involved with things
Student, Japan

I think it just made me feel lucky really to have an experience that was just
massive for me. The fact that my school had given me the chance to go on
this trip it made me want to repay them back by working exceptionally hard.
Student, Japan

After we’d come back, me and a few other people went to the Imperial War
Museum to have another look round properly, the Holocaust ones and stuff,
in at your own pace, and sort of read what interested you Student, Japan

7.3

Learning skills
Critical and ethical thinking
A major outcome of the Immersive Learning Programme was the development
of critical thinking skills in many young people. Key contributing factors were
the risks young people had to undertake in approaching strangers to interview
for Radiowaves; visiting upsetting historic sites; awareness of multiple
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perspectives and experiencing partial or biased interpretation. Subsequent
reflection on these issues and the subject matter through editing their work
for publication on Radiowaves and in debating the issues, which had arisen,
ensured that these critical thinking skills became embedded.
It made you really think about and process your thoughts and articulate
your thoughts and so made you think about everything that was going on
around you a lot more Student, Thailand/Australia
Awareness of multiple perspectives
It helped me to realise that there are so many different sides to every story,
so many different aspects in which you can look at history that it made me
not to just jump to conclusions so quickly about everything but to try and
look at different views Student, Thailand/Australia
Not to take things at face value, like you have to combine... lots of different
pieces together to get the full story on something Student, Japan
Key to the development of critical thinking was a re-evaluation of the
impartiality of interpretation at many historic sites. Students found the
representation of historical events in some of the museums and sites
infuriating and challenging.
One side of the museum, they had nothing on Pearl Harbour, they literally
have an A4 paper on it in a corner, and then everything else was up about
their soldiers, so it’s interesting to see both sides of the story Student, Japan
Journalistic skills
Radiowaves positioned young people in the role of ‘reporter’, which mean
they learned skills related to journalism including critical appraisal, narrative
construction and storytelling as well as more functional speaking and listening
skills.
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Students from Boswells School interviewing each other for Radiowaves at the Zen
temple Ryoanji in Kyoto

Digital skills and web-based resources
Using Radiowaves ensured that young people learned to use video equipment
and to create on-line resources including videos, blogs and podcasts.

7.4

Academic achievement
Better exam results
Some young people and their educators are certain that the knowledge gained
and the learning experience contributed to better exam results than would
have been attained otherwise.
Made me … try and look at different views and I think that helped me and I
did a lot better on my individual modules this year than last year and
possibly it helped Student, Thailand/Australia
People have been remarking on it across the last academic year, because
several of them really blossomed. I mean I don’t think it’s any accident how
well several of them did in their exams, including not only the ones who
would have done well anyway but the sort of rank just below that who were
given a real boost of confidence and really flourished Educator, Godalming
College
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Aiding successful university applications
A number of students outlined the contribution the Immersive Learning
Programme made to the success of their university applications.
I am actually doing geology because it is very history related. The Their Past
Your Future trip looks brilliant on my personal statement. I went to my
Oxford interview and they didn’t ask me anything non-geology related
except for one thing which was ‘Oh so what was this Their Past Your Future
trip that you went on?’ It just shows that you are a more rounded individual
Student, Thailand/Australia

7.5

Informing education and employment aspirations
The Immersive Learning Programme had a clear impact on the educational
and employment aspirations of some students, who went on the trip uncertain
of what their next steps should be in education, whether to go to university or
not, or what course to study, and left with a much more certain direction.
Importantly this outcome was not confined to those who wanted to study
history.
I was pretty set on doing history but I think what it has done is given me a
new drive towards it, it has given me more perspective and I think it
definitely helped with my understanding and ability to do well in history I
believe Student, Thailand/Australia
I definitely came back and thought I definitely want to go into law because I
knew I could do it. I knew that I could take both sides, because I’d done it in
Japan and took both sides of the argument Student, Japan
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8

Impact on Educational Institutions
The 143 young people and 20 educators who took part in the Immersive
Learning Programme represented 40 schools throughout England, Scotland
and Wales.15 The experiences of both the young people and teachers impacted
on their educational institutions in various ways including:
•

Embedding the Learning Outside the Classroom agenda

•

More creative and multi-media methods

•

Use of wider resources

•

Developing the skills of educators

•

Contributing to curricula outcomes

Two of the teachers who accompanied the young people’s visits also took part
in the InSite educator CPD programme. The outcomes identified here relate
solely to those teachers who accompanied the young people’s trips

8.1

Embedding the Learning Outside the Classroom agenda
The Learning Outside the Classroom Manifesto16 is designed to inspire
professionals working with young people aged 0–19 that:
•

Every young person should experience the world beyond the
classroom as an essential part of learning and personal development,
whatever their age, ability or circumstances.

•

Quality learning experiences in ‘real’ situations can raise achievement
across a range of subjects and develop better personal and social
skills.

Educators’ experiences of the Immersive Learning Programme have made a
significant impact on schools engagement with extra-curricular activities and
their belief in and undertaking educational visits.
I think that it partly comes from the trip, and partly from awareness in …
practice that actually not everything in history needs to be assessed by an
essay. Educator, France/Canada

15
16

A list of beneficiary schools is appended.
http://www.lotc.org.uk/
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We came out of it with a real understanding that things need to be moved
forward, and that we need to offer a lot more extra-curricular activities
Educator, Boswells School

Students visiting Peter Ramm’s grave

For Boswells School, the result is a range of educational visits embarked on by
the school involving students from age 12 up to 17 visiting a range of historical
sites both in the UK and Western Europe.
In Year 9 we’ve got a trip to Ypres, where we take them over and we do
some battlefield work with them, and again we look at, we’ve changed that
very much through personal stories, and we pick up a couple of key stories
of individuals and that’s really fantastic. In Year 10 we do a couple of local
trips…. We also took our Year 8’s out on a trip to the Tower of London. None
of these things were there before Japan Educator, Boswells School
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8.2

More creative and multi-media methods
Fewer facts, more personal stories
The Immersive Learning Programme has had a profound impact on the way
that educators at Boswells school approach the teaching of history. Where
previously the focus was on an objective presentation of the facts, teachers
now use the emotional power of individuals’ stories, particularly through oral
history, to help students connect with the personal and social implications of
conflict.
I think picking the oral history up from the radio, TPYF has given us the
confidence, or the logic or the reasoning to teach history in that way. So
we’ve changed very much on the delivery of topics and how we do things
Educator, Boswells School

Increased use of multi-media technology
Observation of and involvement with the use of Radiowaves on the young
people’s trips has inspired some teacher to adopt the use of similar
technologies in their own institutions.
I think Radiowaves and that idea of making podcasts, that’s certainly
something that we are in our department have tried to adopt more in our
teaching, even at Key Stage 3 level, in fact after half term, our Year 9’s are
going to be preparing podcasts for Remembrance Day Educator, France/Canada
I think picking the oral history up from the radio, TPYF has given us the
confidence, or the logic or the reasoning to teach history in that way. So
we’ve changed very much on the delivery of topics and how we do things
Educator, Boswells School

Transferable resources from IWM
The learning resources used during the young people’s trips proved to be
transferable and continue to be used by some schools.
They provided handouts on all the places that we were going, which I found
very useful. We had websites and suggested reading and things like that,
and actually some of it is so good because it’s transferable into resources
that you can actually use with the students. So that’s been extremely useful
Educator, Godalming College
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8.3

Skills development
The itinerary planning and risk assessment components of the Immersive
Learning Programme trips helped some teachers develop skills that have
resulted in their feeling that educational visits beyond the classroom are
easier to facilitate than they previously thought.
I used to work at a boarding school before I worked here, and we did quite a
lot of inset on risk assessments for trips outside the classroom and they’d
normally sort of leave you with the feeling of ‘I don’t want to take anyone
anywhere!’ but I think actually how you can plan and how you can do
contingency planning Educator, France/Canada

8.4

Contribution to subject curricula
The Immersive Learning Programme makes a significant contribution across a
range of curricula.
GCE A Level “stretch and challenge”
Educators suggest that the content of and learning methods employed in
TPYF2, make a significant contribution to the ‘stretch and challenge’
requirements introduced in 2008 into the GCE A level teaching specifications.
“Stretch and challenge” is intended to prepare students better for the skills
required in higher education and employment. The requirements include a
greater emphasis on analysis, evaluation, discussion and comparison and
greater use of open-ended questions and case studies, rather than short
answer and structured questions17. A teacher from Godalming College
indicated that the Immersive Learning Programme played a key part in
focusing the college on this agenda:
One of the focuses in the college in the moment is very much the stretch and
challenge thing. Offering students opportunities to go beyond the basic. And
I think a lot of what I encountered in InSite and then later in
Thailand/Australia, then actually fed into that and came back into our
department which you know has certainly had a high profile on that and
indeed the whole Social Science faculty Educator, Godalming College

17

Guidance on preparing students for 'stretch and challenge' in the revised A2 assessments,

QCA, June 2009
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AS and A Level History
The learning outcomes expressed by young people as a result of their
involvement in the Immersive Learning programme clearly contribute too
much of the AS and A level history specification18 which requires history to
encourage students to:
•

Develop their interest in and enthusiasm for history and an
understanding of its intrinsic value and significance

•

Acquire an understanding of different identities within society and an
appreciation of social, cultural, religious and ethnic diversity through
the study of aspects of British and non-British history

•

Improve as effective and independent learners and as critical and
reflective thinkers with curious and enquiring minds

•

Develop the ability to ask relevant and significant questions about the
past and to research them

•

Acquire an understanding of the nature of historical study, for
example that history is concerned with judgments based on available
evidence and that historical judgments may be provisional.

•

Organise and communicate their historical knowledge and
understanding in different ways, arguing a case and reaching
substantiated judgments.

Citizenship
Citizenship is a key government agenda and has been part of the national
curriculum since 2002. At AS and A2 level, Citizenship asks questions such as:
What does it mean to be British? How socially diverse is Britain? Are we all
equal citizens? Are there universal human rights? The Immersive Learning
Programme addressed these issues head-on. An educator from Ladies
College Guernsey suggested that it became the main theme during their time
in France and Canada:
It was more in a way kind of citizenship focus and that idea of you know
what’s our place in the world? How did that...how is that identity sort of
shaped? Those sorts of ideas. How’s it shaped and those sort of things that
kind of go beyond what an exam board would want you to do Educator, Ladies
College

18

GCE AS and A level subject criteria for history, Qualifications and Curriculum Authority, 2006
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One of our main purposes is to develop our students’ identity by kind of
engaging them at a personal, local, national, international level Educator,
Godalming College

8.5

Contribution to National Curriculum Learning Skill Sets
The Qualifications and Curriculum Authority outlines a range of generic,
transferable skills it identifies as being essential to success in learning, life
and work.19 These are broken down into two different skill sets:
Framework of personal, learning and thinking skills

These are defined as the skills of managing self; managing relationships with
others and managing own learning, performance and work, which are
believed to enable young people to enter work and adult life as confident and
capable individuals.
Functional Skills

These are the core elements of English, mathematics and ICT that the QCA
defines as being integral to learning development because they provide
individuals with the skills and abilities they need to operate confidently,
effectively and independently in life, their communities and work20.
As well as contributing directly to curriculum outcomes, TPYF makes an
extremely significant contribution to all of the Personal, Learning and Thinking
Skills and also contributes to the development of Functional Skills, particularly
Literacy and ICT.
The identified components of the two skill-sets are outlined in the framework
below along with examples of how the Immersive Learning Programme has
contributed to the development of these skills in the young people who
participated.
19
20

http://curriculum.qcda.gov.uk/key-stages-3-and-4/skills
http:/curriculum.qcda.gov.uk/key-stages-3-and-4/skills/functionalskills
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Independent enquirers
Skills

Immersive Learning Programme contribution

Process and evaluate information in their investigations

Reflection on events experienced during the Immersive
Learning Programme trips

Planning what to do and how to go about it

Recognise that others have different beliefs and attitudes

Daily planning for Radiowaves recording

A rounded view on global citizenship by understanding
different beliefs and attitudes

Creative thinkers
Skills
Generating and exploring ideas

Immersive Learning Programme contribution
Exploration of historical concepts through
Radiowaves

Making original connections

Making lateral connections between own lives and
those who have experienced conflict

Try different ways to tackle a problem

Use of different learning processes and methods

Work with others to find imaginative solutions and
outcomes that are of value

Collaborative working through Radiowaves

Reflective learners
Skills

Immersive Learning Programme contribution

Evaluate their strengths and limitations

Reconsidering university decisions

Monitor their own performance and progress

Self-reflection on blogs during and after trips

Inviting feedback from others

Group discussions and debates during trips
Dialogue on the Radiowaves TPYF site

Making changes to further their learning

Changes in university and employment ambitions

Team workers
Skills

Immersive Learning Programme contribution

Work confidently with others

Team working through Radiowaves

Adapting to different contexts and taking
responsibility

Being out of the ‘comfort zone’ – exposure to
foreign cultures and sensitive histories
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Listen to and take account of different views

Hearing and understanding cultural difference

Form collaborative relationships

Bonds developed through working with people not
previously perceived as friends

Self-managers
Skills

Immersive Learning Programme contribution

Organise themselves

Self-directed learning

Showing personal responsibility

Personal accountability for Radiowaves roles

Showing initiative

Creative approach to reporting styles

Creativity and enterprise

Using diverse Radiowaves media

Commitment to learning and self-improvement

Increased self-directed learning out of school

Looking for opportunities

Increased travelling aspirations

Actively embrace change

Experiencing new cultures has given more
confidence to tackle challenging situations

Effective participants
Skills

Immersive Learning Programme contribution

Actively engage with issues that affect them and
those around them

Making lateral connections with their lives and the
lives of veterans

Play a full part in the life of their school, college,
workplace

Passing on learning to others

English
Skills

Immersive Learning Programme contribution

Communicate effectively, adapting to a range of
audiences and contexts

Communicate with people of a range of ages and
backgrounds
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Explain information clearly and succinctly in speech
and writing

Blogs, presentations, vox pops, videos etc.

Express a point of view reasonably and persuasively

Debates with peers and tutors during the Immersive
Learning Programme trips

Use ICT to communicate effectively

Blogs, vox pops, videos etc.

Read and understand information and instructions,
then use this understanding to act

Interpreting historical situations in foreign historical
sites and creating reports on them

Analyse how ideas and information are presented,
evaluating their usefulness, for example in solving a
problem

Critical thinking of how historical events are
presented in museums

Contribute to discussion and use speech to work
collaboratively

Debates with peers and tutors during the Immersive
Learning Programme trips

Make oral presentation or writing reports

Oral presentation at IWM workshops

ICT
Skills

Immersive Learning Programme contribution

Use ICT to find, select and bring together relevant
information

SMS, blogs, mobile phone photography, video

Develop, interpret and exchange information for a
purpose

Interpreting historical situations in foreign historical
sites and creating reports on them

Apply ICT safely to enhance their learning and the
quality of their work

Blogs, vox pops, videos etc.
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9

Experiential Learning
Both phases of TPYF have piloted immersive and experiential learning as a
way of engaging young people and educators directly with the people, places
and objects they are learning about, in a way that enhances what is possible
in a classroom, formal learning or museum context.21

9.1

Experiential learning
Definition
Experiential learning is most succinctly described as “the process of making
meaning from experience”.22
Or, as Confucius described in c450BC:
Tell me, and I will forget. Show me, and I may remember. Involve me and I
will understand”.

Students at the Itsukushima Shrine, Miyajima Island - Japan

21

Their Past Your Future: Brief for Evaluation
ITIN, C. M. (1999). Reasserting the Philosophy of Experiential Education as a Vehicle for
Change in the 21st Century. The Journal of Experiential Education., 22(2), 91-98
22
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Experience is key
David Kolb, the most well-known proponent of experiential learning, believes
that direct experience provides the foundation of knowledge, puts the learner
in the centre and enables them to control their own learning:
The centre of learning is experience … all knowledge begins in our
experience … because learning begins with our own experience; it puts the
learner in the centre and enables them to control their own learning.23
Experiential learning approach
It is not just immersion in concrete experience, which distinguishes
experiential learning but the approach adopted which:

23

•

Is learner-centred, focusing on the learner rather than the teacher

•

Places individuals in situations outside their normal comfort zone and
in which they have to take risks

•

Embraces a range of multi-sensory learning stimuli – visual, aural,
oral, written

•

Is more collaborative, informal, social and personal, acknowledging
that learning is a socially-distributed rather then individual
endeavour

•

Challenges their existing modes of behaviour, thinking, attitudes and
values

•

Develops agency, empowering the individual to generate ideas,
develop their creativity and make choices

•

Encourages self-directed learning, relying less on the teacher role

•

Acknowledges that the process of learning is as significant as the
outcomes

•

Encourages and facilitates reflection.

What is Experiential Learning? David Kolb, www.learningfromexperience.com
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9.2

The Immersive Learning Programme resources
The Immersive Learning Programme was delivered as far beyond the
classroom as possible, engaging participants in diverse experiences and
employing a range of non-traditional learning resources, including:
•

People: engagement with veterans and eyewitnesses in the UK and
overseas; staff of historic sites overseas and residents; educators;
peers; IWM education and curatorial staff and Radiowaves staff.

•

Places: Imperial War Museum; museums, historic sites and social and
leisure environments overseas.

•

Objects: from IWM collections and in museums and historic sites
visited.

•

Radiowaves: an online social networking site for schools and youth
organisations.

The experience lasted for significantly longer than simply the duration of the
trips and encompassed pre-visit familiarisation workshops at the Imperial War
Museum and Radiowaves training; the trips themselves and post-visit followup work and evaluation.
Examples of the contribution made by each of these, is outlined below but
clearly much of the impact is due to the combination of elements.
People
Many students have strong recollections of specific people they encountered
during the experience. Veterans, eyewitnesses and descendents; staff at
historical sites overseas; the general public; educators; IWM historians and
TPYF education staff and Radiowaves staff all made a significant contribution
to the learning achieved and some have proven to have profound and lasting
effects on some students, particularly because they made a strong emotional
connection with their stories or because the different points of view of these
people had a strong impact on their increasing awareness of the existence of
multiple perspectives.
Veterans and eyewitnesses
The emotional engagement arising from young people’s interaction with
veterans was particularly strong, and helped young people make personal
connections with the history.
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Students of Godalming College on Veterans Day, 13 March 2008

On an emotional level, it impacted. They actually met individuals that were
involved in the stories that we were looking at, I mean meeting the 3
veterans before we went and meeting a survivor from the bombings really
enabled them to emotionally connect which no amount of textbook or DVD
would have done Educator, Godalming College
I think like emotions has a lot to do with the way you learn and how you
remember things. When you’re in a country and you’re reading things and
you think, you see like a Japanese person walk past and you read something
about someone’s family, you think well that person’s family could have been
this individual and it makes it a lot more emotional and we watched the
videos when we were in Hiroshima but the same video is over here, but a lot
of the girls were crying at the end of it because of the way some of the
images we saw, but had we seen it in a classroom, I think a lot of us would
have …. We wouldn’t have had a personal relationship with the people in
the film, whereas we did when we were over there Student, Japan
Educators
The Immersive Learning Programme gave students and their educators the
opportunity to engage in a non-school context, which removed the traditional
uni-directional teacher pupil relationship. Teachers on the trips were
positioned more as equals and this contributed to empowering the young
people to be freer in working out and articulating their opinions and more
self-directed in their learning.
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It was really; really good actually even our teachers weren’t teachers when
they were out there. It really became they were part of us, Dan and his team
from TPYF were brilliant and you know it was everything about the whole
trip just mixed together well from James who was obviously the historian on
the trip he would update us with the information which made things make
sense Student, Boswells College
IWM historians and TPYF2 education staff as ‘significant others’
IWM staff, both historians and education staff played a crucial role as
‘significant others’. Young people perceive them as independent experts,
because they don’t feel they are tied to teaching a specific curriculum and
because they believe that museums such as the Imperial War Museum has a
responsibility to be impartial. The challenging nature of debate initiated by
IWM staff was noted by young people as crucial in helping them explore the
issues and consider their own opinions.

Educator talking to students inside The JEATH War Museum

I think they [TPYF and IWM staff] made it seem a bit less like just a school
trip and a bit more like a really unique learning experience, and also the fact
that they were professional historians made it seem like we had to use them
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a lot more and I found myself asking a lot of questions of them, whenever we
went to places I would ask them to go through stuff, whereas if it was just
the teachers I suppose your teachers only really know what they teach very
well. Student, Japan
Having so many different people from the Imperial War Museum that was
great and they all had different views on things Student, Thailand/Australia
Peer to peer learning
The group dynamic also encouraged peer-to-peer learning. An important
aspect of the group composition was that students were studying a range of
curricula, not just history. This cross-curricular learning showed the benefits
of a mixed-discipline group.
You had an awful lot of peer teaching going on which was a really
interesting, because the ones that weren’t historians were often asking the
historians to explain to things to them, so what you got on a personal level
a lot more confidence from the historians, but also we had 5 students doing
psychology and there was quite a lot of the disciplines, when we were
discussing the A bomb for example, a lot of the historians didn’t know how
nuclear fission worked, so the scientists were explaining that so actually
there was an awful lot of cross subject learning going on from the non
historians Educator, Godalming College
Boswells students editing their Radiowaves filming

Places
The power of experiential learning is evident from young people’s strong
recall of the places they visited and the powerful emotions these gave rise to
or the challenging situations they sometimes encountered. Actually having
visited places helps young people:
MORRIS HARGREAVES McINTYRE

18/3/10

79 of 97

You Can’t Ask a Textbook a Question: Evaluation of TPYF2 Immersive Learning Programme

•

Bring the place to life which creates a greater sense of reality about
what actually happened there

•

Achieve a greater depth of understanding

•

Connect emotionally with the history of individual sites

•

Visualise the place retrospectively and recall both their reactions and
what they learnt

•

Embed the learning that occurred, even when the immediate
emotional engagement has faded
I think definitely seeing things, especially in Thailand and especially places
like Hellfire Pass and seeing the places definitely has stuck in my mind and I
can picture the places that I visited so clearly and from that I can picture
how it must have been like Student, Thailand/Australia
I know more, I learnt more and I still know what I learnt but I suppose the
raw emotion behind it has sort of gradually faded because you saw places
like Hellfire Pass and museums and all these pictures of starved prisoners of
war and its moving and its incredible because you are standing there and
you can see a massive, well essentially just a massive hole cut through rock
just with bare hands and rudimentary tools, but at the time that really does
hit you hard … I have learnt more Student, Thailand/Australia

Objects
As part of the experiential learning process, students were given the
opportunity to see and handle genuine artefacts connected to the specific
places and people they were learning about. The physical and sensory
experience of handling objects allowed students to go beyond imagining how
the sensation would be for those using such objects to a deeper human
understanding of the situation in which the object would be used.
Something which I found personally intriguing, was the bar of soap which
he (Mr. Adie) had brought in for us to see; it was made from ash and other
things which the POW's could find. This made me realize how squalid the
camps must have been, alongside him telling us the operation that he had to
endure Student, Japan
Radiowaves
The use of Radiowaves was new for the Immersive Learning Programme and
engaged the young people in recording their experiences in real time through
audio, video, sms and photography, podcasts and blogs, placing these on the
Radiowaves TPYF site and using the site to engage in dialogue with friends,
family, schools as well as indirect contacts such as veterans and members of
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the local community. Radiowaves not only provided young people with digital
technology skills but it also helped them to take risks, to direct their own
learning and to work collaboratively. Importantly, it positioned young people
in a ‘reporter’ role which meant they were not only actively involved in the
creation of meaning from their learning, but that they had to repackage this
learning in order to report on it to others.

9.3

Immersive learning approach
The approach to learning adopted by the programme was deeply experiential,
employing a diverse range of techniques to ensure that participants were fully
immersed in the people, places, objects and stories they were learning about.
The approach encompassed:
Scaffolding
While self-directed learning was prioritised, this was clearly within the
parameters of a pre-defined programme. The programme design,
Radiowaves technology and staff interaction effectively provided ‘scaffolding’
in the form of a broad framework and outline direction but which allowed the
participants to take ownership of the process.
Promotion of agency and self-direction
The programme strongly encouraged learning through discovery and selfinitiated encounters. Students were required to develop their own ideas,
explore them in their own way and to reflect on and express their individual
response.
Before we left, we went to the Imperial War Museum and had to just
interview loads of people there, you are asking your own questions, you are
getting the raw information and it is up to you to decide well how, what they
said would it have been affected by the circumstances, if any of it is actually
helpful to what you are actually trying to work out and then that is just
magnified by when we actually went abroad. Student, Thailand/Australia
Encouragement of risk-taking and provision of challenge
By placing students outside their habitual comfort-zone, the programme
encouraged young people to take risks such as interviewing people about
sensitive subjects, in unfamiliar situations, with language barriers or having to
work in teams. A particular benefit of this is that it encouraged students to
think on their feet and to be more willing to direct themselves.
There was no opportunity for you to think about anything and write it down
and contemplate it, you had to do it there and then and I think that’s
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something that we all needed, like we all needed training and really needed
to be able to do something and not have to talk to teachers and ask them
questions, you needed to think about it yourself, but a lot of us are like that
now, willing to work for ourselves Student, Japan
Microphone and camera as legitimising props
The use of filming liberated students to take risks and gave them greater
confidence to approach the public. The camera and sound equipment stopped
the students being perceived as tourists and made it apparent that they were a
crew undertaking a task, giving initial contact with the public a clear
rationale.
The magic of the microphone…if you have got a camera and microphone
you can say, ‘this is what I am doing’, ‘this is what I want to find out’ and
they are more likely to give you what you are looking for Student,
Thailand/Australia

Students Vox-popping on ANZAC day in Australia

Social, informal, creative learning
The overall approach is clearly more social, informal and creative than
classroom based learning. Most of the learning is undertaken through
collaborative, group activities, which endorses the theory of learning as a
shared and distributed endeavour. Radiowaves particularly requires the
young people to work in teams. Creation of an effective group dynamic is
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critical to its success and ensures that around 90% of all participants take
part.
I was taken out of my comfort zone. I am probably more of an individual
player rather than a team player and so that certainly took me out of my
comfort zone Student, Thailand/Australia
Multi-sensory and multi-media tools
The programme provided multi-sensory learning stimuli including written,
oral, aural, digital and visual, which met the needs of different kinds of
learners.
I went out there knowing when the bombings were but that was about as far
as my knowledge went and I came back knowing about everything and it
didn’t feel like I was in a lesson at all. I never wrote anything down all trip
but it was just visual, we were never under any pressure Student, Japan
Radiowaves is a multi-media tool, encompassing sms, photography, videomaking, podcasting and blogging.
The variety of stimuli and media is beneficial for learning in that they:
•

Provide different tools to suit different learning needs and styles,
encompassing written, spoken and visual media

•

Allow for both instantaneous and reflective responses

•

Capture, through sms and photography, unmediated individual
responses as well as mediated group responses. This ensures that
response is not missed or delayed due to inability to access hardware
or internet access.

However, while sms and mobile phone photography are instantaneous and
unmediated, there are constraints to what can be captured and the extent of
reflection which takes place. This means that responses can sometimes be
superficial and lacking contextualisation.
It was quite good that you could find something out and seconds later you
could put up a page with some details but … a lot of the time we wasted it
and we just put up weird pictures of something that seemed to us incredible
and a few words Student, Thailand/Australia
Social networking
Radiowaves is particularly innovative as it utilises social networking tools
(sms, blogs, podcasts), which are familiar to many young people and
therefore particularly accessible. Importantly however, Radiowaves position its
approach and online publishing site as a professional tool, which utilises
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social networking media and this, importantly, distinguishes it from personal
social networking tools.
Uploading Radiowaves videos during the Thailand/Australia visit

Active involvement in the creation of meaning
The way the programme was scaffolded and the use of Radiowaves meant that
participants were actively involved in the creation of meaning rather than
simply being passive consumers.
Authorship
The freedom of expression enshrined in the programme and facilitated by the
Radiowaves technology allows a self-direction inline with the Auteur theory of
filmmaking, which essentially implies total creative control for the ‘author’ of
the film.24 Although clusters of students created the films, the rotation of roles
gave a sense of individual self-control. Giving each student a ‘voice’ was
essential to the immersion in learning and adoption of concepts.
What was really good when I was filming, I had the camera and microphone
at the same time and I was in the Hiroshima peace park I could choose what
I wanted to talk about, like certain displays or whatever in the museum, so I
could really just look at what I wanted Student, Japan

24

Film Theory: An Introduction, Robert Lapsley, Michael Westlake, St Martin’s Press, 1989, p.105
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Documentary made by students from Thailand about the Thailand/Burma death
railway

Narrative construction
In the planning stage of the Radiowaves process, the young people had to give
serious and considered thought to the stories they wanted to tell and the
questions they would need to ask in order to do this. The process was
concluded through the editing phase, which resulted in some highly
constructed narratives. This narrative construction enabled some students to
reflect on the issues they were reporting on and reach the conceptualisation
stage of the experiential learning process. This helped dispel some initial
concerns that the Radiowaves might be a barrier to learning, that it would
“get in the way” were proved to be unfounded and in practice, the planning
and then subsequent implementation of the plan through filming or recording
both accelerated and helped embed the students’ learning.
It made us think more about what we were learning and about what we
were saying if we had to think more carefully about the history we were
explaining to the video camera and I think it helped make us remember
everything more in the long term Student, Thailand/Australia
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Reporting from the ANZAC day commemoration in Australia

Conceptualising lens
Radiowaves works as a lens, both narratively and technically, which directed
and focused young people’s views.
Journalistic and documentary ethos: faith and responsibility
Using Radiowaves meant that the young people embraced a documentary
ethos to recording their experiences and sharing their learning, effectively
positioning themselves as journalists.
The documentary and journalistic ethos was evident in a desire to instil faith
in the viewer which is one of the fundamental tenets of documentary making.
This partly arose from students emerging understanding of the importance of
impartiality in museums. ‘Faith’ in this sense includes appreciation of the
immediacy of the presentation and veracity of the reporting (through attempts
to show multiple perspectives)
Radiowaves was helpful because it made you think about what you were
seeing, in the journalistic sense, you had to condense what you were seeing
into things that you could then say into the camera, which did help us I
think to sort of digest and weed out what we thought were the important
bits Student, Thailand/Australia
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Reporting on the history of the town of Dieppe - France

Young people not only felt a great responsibility to share their knowledge, but
to do so with integrity.
It was all in Japanese and so we had earpieces in to translate it into English,
but I was doing that at the same time as reporting and it added to the
experience and it allowed me to think you know I am here live, I am lucky, I
am reporting this back to people who aren’t lucky enough to be here and so
it almost became a big responsibility for me but one I thrived upon and I
really enjoyed Student, Japan

9.4

How learning occurs
Students’ descriptions of their learning experiences through the Immersive
Learning Programme confirm that the programme follows a classic
experiential learning model25 which moves the learner through a four-stage
process of concrete experience, reflective observation, abstract
conceptualisation and finally, active experimentation which is testing of the
learning in new situations.

25

Kolb, D. A. (1984) Experiential Learning, Englewood Cliffs, NJ., Prentice Hall
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However, the evidence suggests that the experiential learning process for the
Immersive Learning Programme is more accurately a five-stage process, with
reflection as a fundamental facilitator of the progression from one stage to the
next. The two additional stages in the learning process are:
•

Engagement: intellectually or emotionally with experience

•

Adoption: of the meaning made in the conceptualisation stage, which
is necessary in order to move onto taking action as a result of this
meaning.

The Immersive Learning Programme: Experiential Learning Process
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Reflection
Reflection is the process by which people make meaning from what they have
just experienced or thought – and it is only be reflecting on the experience
that they can move onto the next stage of the experiential learning process.
Many students felt that it was essential that they had a period of time to think
through what they had experienced. They also stressed the importance of both
the group and the challenger roles played by IWM and TPYF staff in the
reflection process. Discussions and debates about the historical sites, events
and issues which emerged helped students conceptualise their learning.
I think there was time in the evening, we had for every day when we met up
after dinner, and talked about our day’s events so it gave us time to
contemplate, and in a lot of cases argue about what we thought Student,
Thailand/Australia

We were talking about it with everyone at the end of the day, it helped you
understand, reflect and like just pull it all together Student, Thailand/Australia
Immersion
Immersion is the key factor that differentiates this type of learning from more
traditional classroom based learning. The trips were designed to ensure
immersion in the history, culture and identity of the places visited and people
engaged with. Engagement in the diverse cultures of the countries visited,
including food and customs, was as strong a causal factor in the outcomes
achieved as the historic subject matter and the specific sites visited.
It was very immersive, we had all these different types of material, listening
to veterans talk or going and seeing actual places or going to all the
museums and hearing people present information to us. In school or college
you read the books and you are told stuff by the teacher, but by going and
doing and hearing it was very immersive Student, Thailand/Australia
Engagement: the ‘light-bulb moment’
Immersion alone does not guarantee that any learning will take place. It is
only through some engagement – intellectually or emotionally – with the
outcomes of that immersion that sufficient awareness and understanding is
developed to enable the young person to conceptualise their new knowledge.
You go to museums and you see these things and you take it as read but
then you go to Thailand and you think ‘wow you had about two rice cakes a
day to survive on in this climate and this is what you were working on’, that
is incredible Student, Thailand/Australia
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Conceptualisation
At the conceptualisation stage, students come to a considered understanding
of the knowledge they have gained which results in their being able to
conceptualise it. Allowing time for reflection and discussion is essential to
ensuring that this element of the process takes place.
I think I’m a fairly strong opinion person but at the same time I will listen
and I think there were diverging views and also converging views that we
went through and I think I did change my opinions of several issues on the
trip. So in that respect yes my views were challenged almost every turn
because you go with these preconceived ideas and then everything attacks
that and it either supports it or knocks it down Student, Thailand/Australia
Adoption
Immersion and conceptualisation contribute strongly to the learning becoming
embedded and therefore ‘adopted’, in the sense that it leads to a recognition
of or change in philosophy, attitudes or values. These ranged from subject
related knowledge to profound reconsideration of global issues.
The whole experience was much than you could ever learn in a classroom. I
mean the fact that I could actually see with my own eyes, you would
normally see it out of a textbook or over a video camera but you wouldn’t
even be able to hold a picture in your hand and the fact that I could take my
own personal pictures with a camera and my own brain as well. You know
even today I can still close my eyes and remember things. The fact that we
were able to talk to people out there. It is a massive difference and I would
even compare it to watching a football match on the TV and then being at a
football match. It is so much better when you are there live Student, Japan
Action
The final stage of the experiential learning process, which was evident was the
taking of action as a result of adopting the learning outcomes. These actions
included taking part in Remembrance activities, a changed attitude towards
refugees in the UK, changed university subject aspirations and a desire to
explore the subjects learned about in greater depth or to go travelling.
I reckon it’s actually given me confidence to do things I never would have
done before like put my self up to go to visit Auschwitz which I’ve always
been to scared to go to because I didn’t think I had the historical knowledge
Student, Japan
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9.5

The Immersive Learning Programme compared to classroom learning
The Immersive Learning Programme approach is fundamentally different to
more traditional classroom based learning which by contrast is more formal,
abstract, reproductive, didactic and uni-directional.
Key strengths of the Immersive Learning Programme approach are that:
•

By immersing young people in the environment, history and cultures
of different countries it creates an emotional engagement which
propels young people to reflect on the difference with their habitual
milieu and embeds the learning

•

The focus on individual stories and meeting real people helps young
people make a personal connection and hence find relevance

•

Being in situ, brings the history to life and this visualisation helps
later recall

•

Increases agency and empowers young people to direct their own
learning
I think we’re spoon fed quite a lot, especially like at school and college and
things, and its like we were ourselves Student, Japan
It made everything seem a lot closer to home than in a classroom definitely
when you are just learning things out of a textbook or off a board and
everything seems so much, it seems like it happened so very much in a
different time and a different place and it is it is like just like learning about
something that is completely irrelevant to you Student, Thailand/Australia
It’s a different sort of learning, definitely, its not just factual, how you feel
about it yourself and other things, in a lesson you can’t really do that Student,
Japan

I think it was different because you didn’t have someone just speaking, you
could explore and just go and ask questions on your own, whereas in a
classroom, you have to just sit and listen whereas this you could just walk
and explore and learn that way Student, Japan
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10

Impact on Imperial War Museum
For IWM, the Immersive Learning Programme has:
Raised awareness and changed perceptions of the scope and remit of the
museum
Helped connect the museum and individual staff members to their audiences
Provided some insight into the needs of audiences which can inform
education, display and interpretation approaches.

10.1

Perceptions of IWM
Visiting IWM London, engaging in experiential and immersive learning with
IWM historians and TPYF education staff and using some of IWM’s digital and
online resources contributed to increased awareness and changed perceptions
of IWM’s role and remit.
A wider, more contemporary, more social remit
Some young people’s perceptions of IWM changed, from seeing it as a
collection of historic war-related objects, to seeing the organisation as:
Having a worldwide remit in the sense of contextualising current political and
global issues through raising awareness of the past and how war has a global
impact
An educator about the implications of war
Focusing on the stories of individuals
Concerned with the social impact of war
Playing a proactive role in remembrance.
It is history and you learn from it and I think that is important because it
teaches people about war. You’d have heard on the news about all these
wars in Afghanistan you wouldn’t think about it but then you go to the
Imperial War Museum and you think oh this is what war means Student,
Thailand/Australia

I didn’t think it was that involved with society, I just thought it was a
museum where you could go and have a look at things. But in a way, they
do a whole lot more than that, now I can see that Student, Japan
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I say now afterwards I do see it much more as a vehicle for remembrance …
it’s there to make a point and that point is that that we should look back
and think, this is what’s happened, let’s remember it and we should also
think let’s look forward and make sure some of these things just don’t
happen again Student, Thailand/Australia
An independent, impartial expert
Students’ exposure to IWM’s interpretation and engagement in debate
facilitated by IWM historians and TPYF education staff resulted in these young
people perceiving of IWM as having the role of an impartial, independent
expert which they contrasted to the curriculum-constrained perspectives of
their own teachers.
They are not there to put blame on anybody they are literally there and they
show exactly what happened really. Whereas I found that very much in
Japan there was a bias from who had written it and over here I didn’t feel
there was any bias and I felt that it was pretty much based on facts rather
than opinions Student, Japan
Presenting multiple perspectives
The importance of showing an open mind is something many students
commented on as a significant personal development and related this insight
to being exposed to multiple perspectives through IWM’s interpretation.
I think the holocaust bit of the museum did a lot of that, like it goes into
detail on Schindler and then talks about Hitler, and there’s two different
perspectives of human behaviour that you get. You get, I don’t think pity is
the right word, but you know. Student, Japan
The museum made me understand how different people can be, like you say
in the second world war, people would rather kill themselves than
surrender, but British people would rather surrender Student, Japan

10.2

Impact on IWM staff
Response from IWM staff who have accompanied the Immersive Learning
Programme and the InSite trips, suggests that the experience has:
Been inspiring
Helped connect staff with the museum’s audience
Informed the writing of exhibition text to better meet audience needs
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Influenced their approach to audience engagement, helping them move from
a didactic approach to one based more on debate
They’ve been the most rewarding aspect of any of the work I’ve ever done,
because I’m working with people who are my audiences
I have to write exhibition text for a very broad brush range of people so I’ve
been working with students from 16 right up to people in their 60’s on all of
these trips so that’s been hugely valuable for me, getting an assessment of
what is difficult for people to get to grips with
I was kind of a more didactic person beforehand, and now I see my role as
very much to engage people in debate … to ask questions of people IWM
Historian

10.3

Implications for IWM education and interpretive work
The successful combination of the learning resources and learning approach
employed to deliver the Immersive Learning Programme, suggests the
following implications for the wider educational and interpretive work of IWM:
Importance of personal stories and testimony
Personal stories are key, ideally in person or verbatim from veterans or
eyewitnesses. Connecting objects to specific individuals enhances their
effectiveness as a learning tool.
Learning approach
Immersion, particularly combining historic sites and veterans or eyewitness
testimony is a powerful learning tool.
However, given that trips to historic sites, particularly overseas, are extremely
expensive and that that there are fewer veterans from the Second World War
particularly, IWM should consider how it could provide alternative immersive
experiences through multi-media tools to deliver enlivening and realistic
experiences.
Encouraging young people to take risks by placing them outside their comfort
zones empowers them and has significant learning benefits in terms of selfconfidence and skills development.
The cultural and social aspects of the immersive experience are as powerful as
the subject-specific ones.
Learning is most successful when reflection is enabled at all stages of the
learning process and both time and space needs devoting to this. Challenging
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young people to consider multiple perspectives and to articulate their own
opinions helps reflection occur.
Although classically, experiential learning is directed by the learner rather
than the educator, the Immersive Learning Programme illustrated that for
these young people, the process needed ‘scaffolding’ through provision of a
broad learning framework and directed at key points throughout the process
rather than relying on young people to be completely self-directed.
Radiowaves
Radiowaves, or the principle of providing young people with multi-media
tools through which they have to interpret and mediate knowledge in order to
repackage it for presentation to others, significantly helps young people
explore issues and reach considered opinions. This also strongly develops
their digital technology skills.
The Radiowaves TPYF site, because it is online and utilises multiple media, is
identified as being a particularly accessible appropriate medium through
which to share experiences and to facilitate learning.
As with many learning methods, it is apparent from Radiowaves, that the
process is as strong a contributor as the knowledge gained.
The written elements of the Radiowaves approach are more suited to higherability participants so using multiple methods is important.
The Radiowaves approach, because it focuses on individual stories and
dialogue, either in person or online, has particular synergy with the
interpretation approach adopted by IWM.
The Radiowaves element of the Immersive Learning Programme was
significantly resourced compared to some other Radiowaves projects. This
meant that Radiowaves staff were not only able to undertake training with the
participants but also to accompany them on the trips to provide ongoing
training and facilitation. Where this level of resources is not available, it
places greater onus on the host organisation.
Radiowaves offers an independent, neutral on-line space which can be of
benefit to partnership projects.
Radiowaves enables a larger number of people to contribute to a project
through blogging and commenting on each other’s work virtually.
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IWM staff, as ‘significant others’ can be pivotal in facilitating learning
IWM historians and TPYF education staff play an important role as ‘significant
others’ who are respected and listened to because they represent Imperial
War Museum, which is viewed as an independent ‘expert’ and because they
are not involved in a formal education relationship with the young people, so
they can be freer in their expression.
Radiowaves as an evaluation tool
Strengths of Radiowaves as an evaluation tool are that:
It can provide a significant volume of material to provide a wide range of
evidence.
The variety of media used means that it is possible to see the development of
skills and learning outcomes first-hand by analysing content of videos and
blogs.
The evidence is relatively honest. Because much of the response is
instantaneous, unmediated and in the young people’s own words it is likely to
represent an honest, rather than consciously crafted response.
Weakness of Radiowaves as an evaluation tool in its current guise, are that:
It may not identify evidence for all the learning outcomes achieved, because it
relies on analysis of data gathered for non-evaluation purposes. But this does
not mean however, that these learning outcomes were not achieved, simply
that the evidence was not articulated.
Contextual profile data and baseline knowledge, awareness and attitudes are
not routinely gathered for participants, so it is hard to interpret outcomes in
the individual context of young people or to measure distance traveled in
terms of their learning outcomes.

MORRIS HARGREAVES McINTYRE

18/3/10

96 of 97

You Can’t Ask a Textbook a Question: Evaluation of TPYF2 Immersive Learning Programme

Morris Hargreaves McIntyre is a creative and intelligent management
consultancy working in the interests of audience and organisational
development in the cultural sector.
The company combines thorough project planning with incisive, deep
analysis, lateral thinking and detailed, intelligent strategic planning to
produce relevant, helpful and high quality reports with practical
recommendations.
Our services include:
strategic analysis, planning and development
product and service development
feasibility studies
market appraisals
marketing audits, strategies and plans
audience development strategies and implementation
access strategies
in-service training
training needs analysis
training programmes
organisational development
change management
Most of our projects are research-based.
We have a fully integrated market research service that undertakes:
quantitative research
qualitative research
telephone marketing
community consultation
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